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Background

Purpose: The purpose of the Diagnostic Tool for School and District Effectiveness (DTSDE) Certification Program is to build capacity of staff of Focus Districts in the DTSDE school review processes.  

Eligibility: All Focus Districts are eligible to have representatives participate in the DTSDE Certification Program. Individual candidates must have participated in at least three DTSDE training sessions during the 2014-2015 school year. Candidates must be employees of a Focus District, except that districts with three or fewer Priority and Focus schools may request that their contracted Outside Educational Expert participate in the DTSDE Certification Program.  Districts with multiple Certification candidates must detail the role of each individual applicant.  Districts with twenty or more Priority and Focus Schools may nominate up to three participants. Program participation is limited to 15 participants.
Availability: All Certification Program candidates are required to fully participate during the in-person and off-site training sessions. The following chart outlines the anticipated training:

	Date of Training
	Type of Training
	Days required
	Anticipated Location

	October 17, 2014
	Internet Interactive Platform 
	2 Hours 

1 p.m. – 3 p.m.
	Live session at your desk (on-boarding)

	November 19-21, 2014
	In-Person Convening session
	3 days –Topic : CF 1 -Vision and Leadership

(This will overlap with the DTSDE training session)
	Brockport, New York

	January 14-16, 2015
	In-Person Convening Session
	3 days – Topic: Calibration Training/DCP Check-in with Cohort 1 and DCP Training of  Cohort 2
	Albany Area

	March 3-5, 2015
	In-Person Convening Session
	3 days – Topic:  CF 5- Collaboration
	NYC

	May 13-15, 2015
	In-Person Convening
	3 days – Topic:  CF 9 – Safety

(This will overlap with the DTSDE training session)
	Buffalo, NY

	July 2015

(DATES TBA)
	In-Person Convening
	2 days (This will overlap with DTSDE training session)
	Albany Area


Program Description: The DTSDE Certification Program will begin with a launch of the program in October 2014. The program content will be delivered through a combination of in-person and interactive internet platforms.  All in-person sessions will require three full days of participation, with the exception of the 2015 summer institute, which is scheduled for two days.  In most cases, the first day of the session will be held at the conference site, with the second day consisting of a visit to a school close to the DTSDE training location.  During the school visit, certification candidates will closely examine a specific DTSDE protocol, sub-statement of practice, or Tenet. 

Selection Criterion: Prospective candidates for this program must complete a DTSDE certification application and create a District Capacity Plan. This two-pronged application process is designed to assess both individual reviewer capacity for certification as well as district-level commitment to the DTSDE process. The DTSDE certification application will measure the candidate's ability to perform tasks aligned to the DTSDE process. These tasks will include reviewing classroom videos and lesson plans and rating the content and practice against the DTSDE rubric. The District Capacity Plan must be collaboratively developed by the candidate and the district's director of School Improvement or superintendent and detail the strategic actions and priorities the district is taking to build capacity and ensure continuous improvement. The plan must demonstrate the district's commitment to organizational change and reform and must include measurable outcomes that will be assessed at the conclusion of this program. 

Evaluation: Success of the DTSDE Certification Program will be measured by the ability of program graduates to:

· Implement the District Capacity Plan;

· Lead a Model DTSDE school review and write a high quality DTSDE report;

· Coordinate the logistics and scheduling of school reviews;

· Deliver quality professional development aligned to the DTSDE process; and

· Calibrate ratings aligned to the DTSDE rubric.


The completion of this program will culminate in an observation of candidates’ successfully co-leading an Integrated Intervention Team or District-led school review and implementation of the District’s DTSDE Capacity Plan.

Funding: Participating Title I eligible districts will receive a supplemental allocation for their  2014-15 Basic 1003(a) School Improvement Grant of $5,000 per participant, up to a maximum of $15,000 for multiple participants to use to support implementation of lessons learned during certification training, including implementation of the DTSDE District Capacity Plan.  Districts will be able to submit an FS-10-A amendment for their approved 2014-15 Basic 1003(a) School Improvement Grant after they have been accepted for the DTSDE 2.0 Certification program.  
Certification Application Instructions

Candidate Name: _______________________

District: ____________________________

Dear DTSDE Certification Candidate: 

This packet has been created to standardize the selection of candidates who are interested in participating in the DTSDE Certification Program. The first three activities should be completed individually and allow candidates to demonstrate competencies central to the DTSDE review process.

Activities 1 and 2: Watch the video of two lessons and complete a DTSDE General Education Visitation Tool form for each lesson using low inference notes. 

Activity 3: Rate Statement of Practice (SOP) 4.3 based on your review of both the lessons and video assuming that these two simulated classroom visits are representative of typical classroom practices across the school.

Activity 4: Review the Sample School Self-Assessment and create a set of inquiry questions that are triggered by your review of the school’s data within the self-assessment form and the principal’s reflection on each Statement of Practice.

Activity 5: As a candidate, you should complete this activity in conjunction with your district’s School Improvement director or superintendent to demonstrate the district-level commitment to the DTSDE process. These questions will address the District Capacity Plan and provide an opportunity for your district leadership to provide a description of how you (the candidate) will lead DTSDE-related school improvement efforts.   
Please e-mail the completed packet to DTSDEreviews@mail.nysed.gov by Friday, September 26, 2014. Responses will be reviewed by a screening committee and candidates will be notified by Thursday, October 2, 2014. Selected candidates will be expected to attend a 2-hour DTSDE on-boarding session held online in Friday, October 17, 2014.
Activity 1
Instructions: Please review the lesson plan, video, resources, and student work samples. Below are the directions to access these:

· Go to http://commoncore.americaachieves.org

· Set up an account as a new user or log in if you currently have an account

· Select the 8th grade mathematics (math) lesson by Ms. Johnson (Module 26)


Note: You can click on the video and “save as” to download it to your computer and avoid potential issues with streaming it over your network connection.

As you view the 8th grade lesson video, complete the DTSDE General Education Visitation Tool form (enclosed below the lesson plan) by taking low inference notes:  
Ms. Johnson’s 8th Grade Math Lesson Plan: 
	Grade
	8th
	Subject
	Math

	Unit name
	Lines and Linear Equations
	Lesson
	Lines and Linear Equations

	Lesson #
	2
	Teacher
	Jill Johnson

	Common Core Learning Standards
for
Mathematics 
	8.EE.5 (page 54 )
Graph proportional relationships, interpreting the unit rate as the slope of the graph. Compare two different proportional relationships represented in different ways.
8.F.1 (page 55 ) 

Understand that a function is a rule that assigns to each input exactly one output. The graph of a function is the set of ordered pairs consisting of an input and the corresponding output.

	LESSON PLAN

	SECTION
	TIME
	SHIFT
	DETAIL

	Review
	2 minutes
	
	Distribute student worksheets

	Whole Group Instruction 
	5 minutes 
	Coherence
	Explain that liquid flows from the top rectangle (prism) to the bottom (and Teacher should be aware of the following):
· Rectangles are exactly the same size. 
· Total of 6cm of liquid between the top and bottom. 
· Don’t forget units. 

	Introduction to Activity

	15 minutes
	Conceptual
Under-
standing 
	Teacher will say:
If the height of the liquid at the top rectangle is 4cm, what is the height of the liquid in the bottom rectangle? [2cm]
At what height will there be equal amounts of liquid in the top and bottom rectangles? [3cm in top and 3cm in bottom]
Ask students to model in the picture what is happening with the liquid based on the information from the graph. 
To make sure students understand the context of the task, ask the following questions:
Does the graph show the flow of liquid out of the top or into the bottom rectangle? [Top]
What is the starting height? [5cm]
Does the liquid flow at a constant speed? [Yes]
How do you know [the slope is the same at every point on the line]
What speed does the liquid flow at [1cm/second]

	Exploration with Groups

	20 minutes
	Focus
Conceptual Under-standing
	Organize the class into groups of two or three students. Give each group the cards, Graphs 1 and 2. The students are to tape the graphs and pictures to the paper for a final project.
Explain how students are to work collaboratively.
· The graphs I’ve given out represent the flow of a liquid either out of the top prism or into the bottom prism of the container.
· Take turns to match two cards that represent the movement of liquid in one container.
· Place them next to each other, not on top, so that everyone can see.
When you match two cards, explain how you came to your decision.
1. Your partner should either explain that reasoning again in his or her own words, or challenge the reasons you gave.
2. You both need to be able to agree on and explain the match of every card.
3. Some graphs are missing information, such as a scale along an axis. You will need to add this scale.
The purpose of this structured work group is to make students engage with each other’s explanations and take responsibility for each other’s understanding. If some students are finding this matching exercise difficult, then give them the cards Flowing Liquid. Students are to match one of these cards with two of the Graph cards. While students work in small groups, you should move about the students.
Questions and Tasks for Exploration
1. State one thing this graph tells you about the flow of the liquid. Now tell me another.
2. What is the start height of the liquid? 
3. What must the start height for its connecting prism be?
4. How many seconds is the liquid flowing? How many seconds must the liquid be flowing in the connecting prism?
5. How is the speed of flow of liquid represented in this graph? What is it?

	Sharing Answers and Questions

	10 minutes
	Conceptual
Under-
standing

	Students are to select one pair of pictures with graphs. All students will do a modified Stand Up, Hand Up, Pair Up. All students will circulate the room and talk to other students, and justify their matches. While as partners, students will explain using sentence starter “My graphs match because…” and other students will ask clarifying questions and/or state they agree and why. 
Students must not find partners at their table instead, they must find partners from other tables.
After 10 minutes, students all return to their table and share with the students at their table what they learned.
Students will have additional time, if needed, to make modifications to their posters.

	Discussion and Close
	3 minutes
	
	Review homework. Students will complete an exit slip on the second day.


	Teacher:
	Class/Period:
	# of Students:
	If known,# of  students who are:        _____Sp. Ed. / _____ELLs / 

	Grade (circle one):  Pre-K, K, 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12
	Time Started:            Time Completed:             Lesson: ___Beginning   ___Middle  ___End
	Teacher has and understands IEPs: __Y __N    /  NYSESLAT scores: __Y __N

	What is the teacher doing to promote rigor/on-going assessment/engaged students/deep understanding?
	How are students involved in rigorous work/on-going assessment/engaged activities/deep understanding?




DTSDE General Education Classroom Visitation Tool: Type of Class: General Ed. ___ Bilingual ___ ESL ___ Special Education ___ (further identification, if necessary ___________________)

	Conversation with Teacher, When Possible (Were the decisions made about instructional sequence and objective purposeful?)

	
	

	Conversation with Administrator, When Possible (How is the instruction aligned to school goals?)   Professional Development and this Teacher (Is it working?)

	
	

	Remaining Questions
	


Activity 2
Instructions: Please review the lesson plan, associated materials, and video. Instructions: Please review the lesson plan, video, resources, and student work samples. Directions to access these:

· Go tohttp://commoncore.americaachieves.org

· Set up an account as a new user or log in if you currently have an account.

· Search for the 3rd grade ELA lesson by Ms. Hayes (Module 16)

Note: You can click on the video and “save as” to download it to your computer and avoid potential issues with streaming it over your network connection.

As you view the 3rd grade lesson video, complete the DTSDE classroom visitation form (enclosed below the lesson plan) by taking low inference notes. 
3rd Grade English Lesson Plan: 
	Grade
	3rd 
	Subject
	English Language Arts

	Unit name
	Houghton Mifflin Harcourt 
	Lesson
	The Garden of Abdul Gasazi

	Lesson #
	2
	Teacher
	Chris Hayes

	Common Core Learning Standards

for

English Language Arts
	R.L.3.1 (page 12)

Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.

R.L.3.2 (page 12)

Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral, and explain how it is conveyed through key details in the text.

R.L.3.3 (page 12)

Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events.

SL.3.1 (page 24)

Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher- led dialogue) with diverse partners on grade 3 topics and texts, building on others’ ideas and expressing their own ideas clearly.

SL.3.6 (page 24)

Write in complete sentences in order to provide requested detail or clarification.

L.3.1 (page 28)

Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

	LESSON PLAN

	SECTION
	TIME
	SHIFT
	DETAIL

	Before Lesson
	N/A
	
	Read the Big Ideas and Key Understandings, and the Synopsis. Please do not read this to the students. This is a description for teachers, about the main ideas and key understanding that students should take away after completing this task.

Read the entire main selection text, keeping in mind the Big Ideas and Key Understandings.

Re-read the main selection text, while noting the stopping points for the text-dependent questions and teaching vocabulary.

	Independent Reading
	10 minutes 
	Academic Vocabulary
	Students will read the text independently.

	Shared Reading of Text
	15 minutes
	Academic Vocabulary
	Teacher reads the main selection text aloud with students following along.

	Sharing Questions and Answers


	30 minutes
	Text-based Questions
Speaking grounded in evidence from the text

Academic vocabulary


	Students and teacher re-read the text while stopping to respond to and discuss the questions, and returning to the text. During this time, the teacher should integrate teaching vocabulary throughout the shared response time. A variety of methods can be used to structure the reading and discussion:  
· Whole class discussion 

· Think-pair-share

· Independent written response

· Group work

Questions and Possible Answers:

1. Reread page 398. What evidence from the text can you cite to defend the idea that Alan takes pet-sitting Fritz seriously?

· He won’t let Fritz out of his sight

· He keeps Fritz from chewing furniture

2. Reread the last sentence on page 398; when Alan hides his hat under his shirt. This is an example of foreshadowing. Where in the story does Alan’s hat reoccur?

· Page 408, when the duck steals Alan’s hat 

· Page 412, when Fritz has the hat when he is waiting for Alan on the porch

3. Reread page 400. Based on the first paragraph, how can you tell that Alan has no control over Fritz?

· Fritz bites Alan

· Fritz drags him out of the house

· Fritz leads him across the bridge

4. On page 400, the author uses all capital letters on the sign. Why do you think the author did this? How would the mood be different if the author did not do this?

· Capital letters often denote yelling or intense feelings or emotions.

5. Chris Van Allsburg wants the reader to notice that Fritz is out of control. What words or phrases on page 400 does the author use to portray Fritz in this light? 

· Fritz has to be dragged out of the house

· Fritz gives a tremendous tug

· Fritz snaps out of his collar

· Fritz bolts straight ahead

6. How is the author using the illustrations and word choice to create suspense in this story? (Page 402)
· Illustrations are done in black and white

7. In the second paragraph, Gasazi states that he “detests” dogs. Using contextual clues, what do you think “detest” means?  (Page 406)

· Gasazi lists all the bad things that dogs do

· He uses all capital letters on his warning sign

· He bellows, “I TURN THEM INTO DUCKS!”

8. Why is Alan concerned that Mr. Gasazi might have captured Fritz?  (Page 400)

· The threatening sign

· Alan’s knowledge of Fritz’s misbehavior

· The knowledge that Fritz had gone into the forbidden area

9. Reread pages 404 and 405. What details does that author use to make Mr. Gasazi seem frightening and mysterious?

· The house is dark and large 

· The door opens before Alan knocks

· Mr. Gasazi stands in the shadows

10. Reread pages 400 to 406. How does the author make sure that the reader knows that Gasazi really does not like dogs?

· Gasazi’s voice sounds like a growl

· The author writes Gasazi saying, “I turn them into ducks!” in capital letters 

· He states that he “detests dogs”

· The threatening sign

11. At the beginning of the story we learn that Alan takes pet sitting seriously. What other evidence from the story portrays Alan as a responsible person? Cite evidence from the text to support your answer.

· He is polite 

· He follows Fritz into the garden although he is scared

· He admits to Ms. Hester that he lost Fritz

12. Reread page 408. What textual clues are there that lead you to believe that Alan really believe Fritz turns into a duck?

· Alan begs Gasazi to turn Fritz back into a dog (406)

· Alan tells the duck that he “hasn’t changed much” after the duck bites him (408)

· The duck steals Alan’s hat- a favorite thing of Fritz’s (408)

13. Is Ms. Hester angry at Alan? Use clues from the text and illustrations to support your position. (Page 410)

· Ms. Hester tries to hide a smile

· She reassures Alan that Gasazi was just playing tricks

· The illustrations depict Ms. Hester as comforting Alan

14. Why do you think that Chris Van Allsburg choose to end the story with Fritz having Alan’s hat?  (Page 412)

· To add to the mystery of the story; ties into the beginning of the story; and the foreshadowing of the hat

	Discussion and Close
	15 minutes
	Writing based on evidence from the text
	Culminating Task

Do you think that Fritz really was turned into a duck? Defend your position using, at least, 3 pieces of evidence from the text.


All videos are courtesy of America Achieves: http://commoncore.americaachieves.org/
	Teacher:
	Class/Period:
	# of Students:
	If known,# of  students who are:        _____Sp. Ed. / _____ELLs / 

	Grade (circle one):  Pre-K, K, 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12
	Time Started:            Time Completed:             Lesson: ___Beginning   ___Middle  ___End
	Teacher has and understands  IEPs __Y __N       /     NYSESLAT scores __Y __N

	What is the teacher doing to promote rigor/on-going assessment/engaged students/deep understanding?
	How are students involved in rigorous work/on-going assessment/engaged activities/deep understanding?




DTSDE General Education Classroom Visitation Tool: Type of Class: General Ed. ___ Bilingual ___ ESL ___ Special Education ___ (further identification, if necessary ___________________)

	Conversation with Teacher, When Possible (Were the decisions made about instructional sequence and objective purposeful?)

	
	

	Conversation with Administrator, When Possible (How is the instruction aligned to school goals?)   Professional Development and this Teacher (Is it working?)

	
	

	Remaining Questions
	


Activity 3
Instructions: Based on the two videos and lesson plans reviewed, please provide a rating of H, E, D or I for Statement of Practice 4.3. 
For a copy of the instructional shifts, please visit Engage NY: http://www.engageny.org/sites/default/files/resource/attachments/common-core-shifts.pdf
Scoring Guidance for two sub-statements of practice (a and b): A school that has received the same rating in both sub-statements shall receive that rating. If the school receives two different contiguous ratings for each of the sub-statements, the school earns the lower of the ratings (for example, H and E = E or D and I = I). If the school receives two non-contiguous ratings, the school shall receive the rating in between these ratings (for example, H and D = E, E and I = D). If a school receives an H and an I, that school shall receive a D for that SOP.
Below is the corresponding section of the rubric for your review
	*Tenet 4 - Teacher Practices and Decisions: Teachers engage in strategic practices and decision-making in order to address the gap between what students know and need to learn, so that all students and pertinent sub-groups experience consistent high levels of engagement, thinking, and achievement.

	Statements of Practice
	Highly Effective
	Effective
	Developing
	Ineffective

	Statement of Practice 4.3: 
Teachers provide coherent and appropriately aligned Common Core Learning Standards (CCLS) based on instruction that leads to multiple points of access for all students.  
Impact: Instructional practices lead to high levels of student engagement and achievement.  
	a) Teachers use instructional practices that are systematic and explicit, based on sequential lesson plans appropriately aligned to CCLS (or content-based standards), and reflective of the CCLS shifts to instruct all groups of students. 
b) Teachers stimulate deep levels of thinking and questioning in students through the use of adaptive CCLS (or content-based standards) instructional materials that contain high levels of text and content complexity, and multiple strategies to provide a wide variety of ways to engage in learning.

	a) Teachers use instructional practices appropriately aligned to CCLS (or content-based standards) lesson plans are reflective of the CCLS shifts to instruct all groups of students. 
b) Teachers stimulate student thinking by asking questions through the use of adaptive CCLS (or content-based standards) instructional materials that contain high levels of text and content complexity. 

	a) Teachers are beginning to develop lesson plans that are appropriately aligned to CCLS (or content-based standards) and reflective of the CCLS shifts to inform their instructional practices, or some teachers use instructional practices aligned to CCLS lesson plans and reflective of the CCLS shifts in specific content areas. 
b) Teachers across the school do not consistently ask higher-order thinking questions, or the instructional materials do not contain high levels of text and content complexity. 
	a) Teacher instruction is not aligned to CCLS or content-based standards and not based on lesson plans. 
b) Teachers use strategies and ask questions that require only basic knowledge of the subject and limit ways in which students are able to acquire learning by providing a single point of access for all students.


Sub-Statement of Practice: 4.3 a: ___
Sub-Statement of Practice: 4.3 b: ___

Overall rating for 4.3: ____________

Activity 4:
Prior to the DTSDE review, the school that will be visited must complete a DTSDE School Self-Assessment Form. The form provides the team with key information about the school personnel, student assessment data, student demographics, attendance averages for both students and teachers, and a concise synopsis of the school's current goals for improvement of sustainability. The review team members will review the self-assessment form as well as other pre-review documents in advance of the visit in order to create inquiry questions. The inquiry questions developed will become part of a larger set of questions that will be used to conduct the review of the school. 
Instructions: Please review the sample School Self-Assessment Form as if you were a reviewer about to go visit this school and have just received the following self-assessment as part of the pre-review document review process. After you review the self-assessment, create a set of inquiry questions that are based on your review of the document. 

Note: The school self-assessment form attached is unrelated to the schools involved in the videos from Activities 1-3 of this packet and serves as a stand-alone document. 

Use the pre-review template provided to record the information you obtained from the self-assessment, record questions that your review of the school’s self-assessment surface, and identify the event during the school review where you would ask the question(s).  

To successfully complete this task, you need a copy of the Comprehensive School Rubric and the Components of the School Review document that identifies the events of the school review.

New York State Education Department

Diagnostic Tool for School and District Effectiveness Self-Assessment Document
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	Name of principal:
	Jane Johnson

	Name/number of school:
	The Exploratory Academy, K-8

	School address:
	

	School telephone number:
	

	Principal’s direct phone number:
	

	Principal’s e-mail:
	



A Message to School/District Leaders:
The purpose of the New York State Education Department (NYSED) school review is to provide all New York State (NYS) stakeholders, currently involved in school and/or district evaluation cogent messages, with a DTSDE school review process that is focused on school improvement and highly effective educational practices. We also encourage interested school and district communities looking to assess the state of a school and/or the district’s effectiveness in supporting the school to use the DTSDE as a self-assessment tool. Our thinking is that the more the NYS educational community engages in common practices and uses common language to evaluate and describe effective schools, the more readily we, as an educational community, will be able to provide high-quality seats to all students in our state. 
Guidance
The DTSDE self-assessment documents give the school the opportunity to clearly articulate the strategies, practices, and accomplishments that should be noted and considered by the NYSED review team when conducting the school review. Schools should use the self-assessment task as an opportunity to reflect on the rubric and honestly consider areas for sustainability and improvement so that the school review process can be a collaborative effort. The School Information Sheet and the narrative describing the school’s top priorities will be added to the final report. The School Guide has been created to assist you and your community in understanding of the DTSDE school review process. The guide and other supporting materials can be located online at
http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/DTSDESchoolReviewDocuments_000.html. The DTSDE self-assessment document should be completed and returned within four weeks (28 days) and prior to the scheduled review. 
Completing This Form
· Before completing this form, we suggest you take a moment and peruse the DTSDE rubric. After examining the rubric, take a look at the:
1. Tenets Big Ideas
2. Sub-Statements Big Ideas
3. Mental Model of Statement Interdependence
· Discuss your interpretation of the rubric and support documents with your school community to establish a common understanding of what is stated in the documents.
· As a group, begin to embark on completing this form by identifying the strategies and practices you either are planning to implement or have implemented that correlate to the expectations in the rubric.
1. Use evaluative language and don’t forget to connect how the strategies and practices have or will impact teaching and learning.
2. Name it! Tell us where the review team can and will find evidence of the strategies and practices noted above in the school or district.
· Be concise and clear when writing your statements. Consider using bullet points to list multiple points.
A Successfully Completed Self-Assessment Document
A successfully completed self-assessment document creates an accurate, real-time picture of your school that allows the reviewer to see evidence and artifacts of the work you have been doing in creating an effective and coherent educational experience for your community. The description cogently states the areas you and your school community are looking to sustain and ways in which you are attempting to improve areas of need. The statements in the document will closely align to the expectations put forth in the rubric so that you and the team of reviewers can discuss how your current practices align to the optimal conditions for school and district effectiveness. 

	School Information Sheet

	Grade Configuration
	K-8
	Total 
Enrollment
	777
	Title 1
Population
	73%
	Attendance
Rate
	92%

	

	Free Lunch
	66%
	Reduced Lunch
	7%
	Student Sustainability
	95%
	Limited English Proficient
	22%
	Students with Disabilities
	15%

	Types and Number of English Language Learner Classes

	# Transitional Bilingual
	0
	# Dual Language
	0
	# Self-Contained English as a Second Language
	0

	Types and Number of Special Education Classes

	# Special Classes
	2
	# Consultant Teaching
	.5
	# Integrated Collaborative Teaching
	6

	# Resource Room
	2
	
	
	
	

	Types and Number Special Classes

	# Visual Arts
	8
	# Music
	8
	# Drama
	0
	# Foreign Language
	2
	# Dance
	0
	CTE
	0

	Racial/Ethnic Origin

	American Indian or Alaska Native
	1%
	Black or African American
	62%
	Hispanic or Latino
	6%
	Asian or Native Hawaiian/Other Pacific Islander
	10%
	White
	18%
	Multi-
racial
	4%

	Personnel

	Years Principal 
Assigned to School
	7
	# of Assistant Principals
	2
	# of Deans
	1
	# of Counselors / 
Social Workers
	2

	% of Teachers with No Valid Teaching Certificate
	0
	% Teaching Out of Certification
	0
	% Teaching with Fewer Than 3 Years of Exp.
	9
	Average Teacher Absences
	2

	Overall State Accountability Status (Mark applicable box with an X)

	School in 
Good Standing
	
	Priority School
	X
	Focus
District
	
	Focus School Identified
by a Focus District
	
	School Improvement Grant (SIG) Recipient
	

	

	ELA Performance at levels 3 and 4
	28
	Mathematics Performance at levels 3 and 4
	35
	Science Performance at levels 3 and 4
	36
	4 Year 
Graduation Rate (HS Only)
	NA

	Credit Accumulation (High School Only)

	% of 1st year students who earned 10+ credits
	NA
	% of 2nd year students who earned 10+ credits
	NA
	% of 3rd year students who earned 10+ credits
	NA
	6 Year
Graduation Rate
	NA

	Did Not Meet Adequate Yearly Progress (AYP) in ELA

	-
	American Indian or Alaska Native
	X
	Black or African American

	X
	Hispanic or Latino
	X
	Asian or Native Hawaiian/Other Pacific Islander

	X
	White
	-
	Multi-racial

	X
	Students with Disabilities
	
	Limited English Proficient

	X
	Economically Disadvantaged
	
	

	Did Not Meet Adequate Yearly Progress (AYP) in Mathematics

	-
	American Indian or Alaska Native
	
	Black or African American

	X
	Hispanic or Latino
	X
	Asian or Native Hawaiian/Other Pacific Islander

	
	White
	-
	Multi-racial

	
	Students with Disabilities
	X
	Limited English Proficient

	
	Economically Disadvantaged
	
	

	Did Not Meet Adequate Yearly Progress (AYP) in Science

	
	American Indian or Alaska Native
	
	Black or African American

	X
	Hispanic or Latino
	X
	Asian or Native Hawaiian/Other Pacific Islander

	
	White
	
	Multi-racial

	
	Students with Disabilities
	X
	Limited English Proficient

	
	Economically Disadvantaged
	
	

	Did Not Meet Adequate Yearly Progress (AYP) for Effective Annual Measurable Achievement Objective

	
	Limited English Proficiency

	Describe the school’s top priorities (no more than 5) based on the school’s comprehensive plans (School Comprehensive Educational Plan [SCEP], SIG, DIP, etc.):
· To increase the percentage of students (including English language learners [ELLs] and students with disabilities [SWDs]) in grades 3-8 performing at levels 3 and 4 in English Language Arts (ELA), mathematics and science on NY state exams by 5%.
· To accelerate all students’ reading as measured by targeted reading level gains on benchmark assessments, and CCLS-aligned writing and math interim performance assessments. 
· To improve the quality of instruction using the Danielson Framework for Teaching through cycles of formal and informal teacher observations and feedback. 
· To continue to equip teachers with the practices, skills, and content knowledge they need in order to implement Common Core Learning Standards-aligned curricula and relevant instructional shifts. 
· To expand student social and emotional learning experiences through the implementation of a school-wide character development program and expanded coordinated youth development services that result in student reflection on targeted attributes (e.g., respect, perseverance) and the reduction of behavioral incidents escalated outside the classroom.


Succinctly respond to as many statements as possible by aligning your current strategies, practices, or plans for improvement to the statements in each area. It is expected that schools may not have information for some of the boxes. 

	HEDI
	Tenet 2

	E
	Statement of Practice 2.2: The school leader ensures that the school community shares the Specific, Measurable, Ambitious, Results-oriented, and Timely (SMART) goals/mission and long-term vision inclusive of core values that address the priorities outlined in the School Comprehensive Educational Plan (SCEP).

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The SMART goals/mission and long-term vision are created and supported by a representative group of staff, families, and students and some affiliated partnerships.

In order to ensure the school’s vision for student achievement through exploration and inquiry, mission-critical SMART goals and aligned action plans are understood and supported by the school community, (the principal) worked with the School Leadership Team that includes teacher and parent representatives to develop the Comprehensive Education Plan. The goals and action plans received feedback for revision from the teacher leaders, some of our community-based partners (such as the Children’s Aid Society) as well as members of the middle school student council. To communicate these goals and plans to the larger school community numerous teacher team meetings and public forums were dedicated to the topic beginning spring 2014 through the fall of 2014. The goals are posted in our foyer and hallways and published in school newsletters. 
b) The school leader shares a data-driven mission for student achievement and well-being with the school community of stakeholders and has a plan for how to work together to realize this long-term vision and the school priorities as outlined in the SCEP and other school improvement documents.
Our school-wide goals for this year are stated above in the School Information section. For the past two years we have been adopting the language and practices within the Danielson Frameworks as a guide for teachers to understand and utilize effective instructional practices. We have provided professional development opportunities to unpack the CCLS and to build understanding of the instructional shifts such as, a balance in the use of non-fiction and literary text, use of a staircase of text complexity (as measured by Lexile levels and qualitative features), and using evidence from the text to support arguments. We have provided training for both teachers and parents on CCLS by using a variety of resources such as those from Engage NY and ASCD consultants. This year, our goals aim at further aligning classroom practice to the Danielson Framework for teaching and on supporting teachers in the implementation of new CCLS-aligned curricula resources (GoMath and Expeditionary Learning Modules and Units for grades 3-8) in order to close the academic gaps between students’ current performance and the demands of CCLS and NYS content area standards. We have focused specifically on Danielson Framework Domains 1, 2, and 3: Planning and Preparation and The Classroom Environment and Questioning and Discussion. We also guide and monitor progress towards these goals through formal and informal supervisory observations in the classrooms, individual teacher’s professional conferences with administration, observation of professional conversations during teacher teams meetings about students’ work, teachers’ reflections, and chosen next steps. Our action plans included modifying the structure of our professional learning teams to engage our teachers in supporting one another through peer observation of one another’s classroom practice, inter-visitation, and collaborative analysis of formative assessment data and student work products to determine necessary adjustments to curriculum and instruction for our different types of learners (ELLs and SWDs) that will result in measurable gains in all students’ performance. To begin with grade-level and middle school, content area professional teams were required to formulate specific grade level, class and sub-group goals, and to align their professional learning team agendas with the school’s assessment calendar. Teachers used protocols and rubrics to review lessons’ plans and student data and work products such as, benchmark reading level data and other common assessment tasks from units of study, to gain insight into student needs and refine their teaching practices. Students’ written reflections on their own learning are sources of data for both academic and social and emotional learning. Parents have been helped to understand the importance of common planning time and our Monday early release for students that provides vital time for teachers to engage in the vital work of reviewing student assessment data and refining instructional plans to differentiate instruction and support student gains. In this way, we have gained stakeholder buy-in for our goals and action plans.
c) The school leader and community stakeholders monitor and evaluate progress once or twice a year toward SMART goals and priorities in the SCEP aligned to the long-term vision. The administrative team and cabinet that includes grade leaders meet every marking period to assess our progress towards goals. This includes a review of all grade-level data from interim assessments (such as reading benchmark assessment reports and ELA and Math CCLS-aligned benchmark assessments, SchoolNet assessments, and English Language Learner Periodic Assessments). Reports of progress are shared during whole faculty professional development conferences and with the SLT. We have made gains in keeping with our goals according to these formative assessments and anticipate gains on state tests.


	HEDI
	Statement of Practice 2.3: Leaders make strategic decisions to organize programmatic, human, and fiscal capital resources.

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader collaborates with staff to create and use systems and protocols for programming for students and teachers, which incorporates an expanded learning time program that is aligned to student achievement. 
We are committed to providing opportunities for teachers to participate in structured professional learning. Consequently, weekly common planning time has been embedded in our schedule for grade-level and middle school content, along with specialty-area teachers to meet two times weekly during common planning periods. Our special education and ESL teachers also have common planning periods with the grade. Common planning time has also been scheduled vertically across grade leaders to meet and refine curriculum maps using student work. To foster distributed leadership, lead teachers serve as facilitators using protocols for analyzing student work, and maintain concise minutes of each meeting which transition to the next agenda. As a result, we continue to refine curricula, instruction, and assessment. For example, during this time teachers developed standards-based rubrics such as those for narrative and informational writing for all grades that are CCLS aligned and feature common elements to build coherence across grades, enabling students to advance in their writing, while providing students and families with consistent but escalating expectations for each grade. In addition, through a School-Based Option (SBO) vote, the schedule has been amended to provide students identified for academic intervention an extended day three times weekly and one afternoon of professional development for all teachers, in addition to their weekly, embedded common planning time.
b) The school leader uses some partnerships to recruit, hire, and sustain personnel that enable the school to meet the academic and social needs of the students.
Four new teachers have been added to our faculty to make it possible for us to serve students with Individualized Education Program (IEPs) in less restrictive environments. Integrated Co-Teaching (ICT) settings exist on each grade level. We have worked with the district special education and ELL program specialists to find qualified candidates and to support us in offering professional development to build teacher capacity in these areas. Our district has also supported our development of a character education program through funding and teacher training. The Children’s Aid Society assists us by funding mental health staff for recreation and youth development services such as, middle school boy’s and girl’s mentoring and leadership groups and other services for young adolescents at risk.
c) The school leader analyzes and identifies fiscal capital available to the school community throughout the school year, making interim strategic decisions to fund targeted efforts aligned to school-wide goals, considering the needs of all students and staff members. 
This year, fiscal resources were strategically leveraged to support professional development and collaboration related to the CCLS’ implementation and other school goals. Teacher teams met during the summer and during designated times several times a month (in addition to common planning time) to review newly adopted commercial materials, and to revise curriculum maps and units of study to meet the needs of our diverse population of students. This was funded with per session dollars. When necessary, (approximately 2 times a month) substitute teachers were used to allow for teacher inter-visitations and peer observations, furthering teacher’s knowledge and use of Danielson Framework strategies. In addition to our school’s elementary and middle school literacy and math coaches, our cabinet felt it was important to continue to use ASCD consultants to provide support with curriculum refinement and analysis of student work and data.



	HEDI
	Statement of Practice 2.4: The school leader has a fully functional system in place aligned to the district's Annual Professional Performance Review (APPR) to conduct targeted and frequent observation and track progress of teacher practices based on student data and feedback.

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader has developed a plan, aligned to the district's APPR plan for frequently observing and providing actionable feedback on teaching practices throughout the school year based on student data.
Working with my Assistant Principals, I have created a system of observation and feedback that is, in part, organized by a monthly calendar that schedules pre-observation conferences, informal and formal observations, and post-observation conferences. Our feedback to teachers is based on low inference data and provides teachers with next steps to improve their instruction that is aligned to the Danielson Framework for Teaching (FfT). This information is immediately entered into the district’s online system for teacher observation data. During pre- and post-observation conferences with teachers, before and after formal observations, we discuss student data and work, and the goals the teacher has set to advance her students’ learning, as well as, her professional learning goals. The conversations routinely focus on how teachers are assessing student learning during units and how they check for understanding during instruction. We expect that they will be able to speak to how they know their instruction is effective and that students are meeting the lesson and unit’s learning targets.  
b) The school leader and other school administrators are implementing the school’s observation plan and providing timely on-going, evidence-based, actionable feedback to staff that is directly aligned to established criteria, including the teaching rubric and other agreed upon evaluation instruments.
Our written feedback to teachers from informal and formal observations is documented and includes evidence to support each rating on the Danielson rubric competencies. The next steps that teachers can act upon are provided and a date for a follow-up visit is scheduled to ensure that the teacher is observed again and the next steps are implemented. A pattern of feedback is evidenced when you read across any teacher’s set of observations. In other words, you can see where a particular need, for example, classroom management routines, is addressed and then re-addressed to ensure growth. The observation write-ups also include recommendations for professional learning such as, a visit to observe in a colleague’s classroom, time to work with an instructional coach, or attend a workshop being held by the district.
c) The school leader and other school administrators monitor the plan for observing teachers and use observation data and other measures of teacher effectiveness to assign/reassign, counsel, and provide on-going professional development opportunities to staff.
Patterns across classrooms from observations or student data (such as teacher-generated questions that do not consistently target higher level thinking, student reading behaviors, or writing products that show difficulty with academic vocabulary or comprehension of grade level informational text) inform the type of feedback and support through professional development that we provide teachers. After conducting our initial measures of teacher learning baseline assessments in ELA, we decided to concentrate our support on helping teachers acquire strategies that assist students in reading more difficult texts and supporting their answers with evidence from text. We have provided Professional Development on text-dependent questioning strategies with help from our district and also tailored some of our observational feedback on the quality of those questions in assisting students to dig into the text. To further support teachers and teams to focus on effective instruction, we created “Danielson Teams.” Weekly professional collaboration is structured to occur within the day during common planning time where teachers observe in a colleague’s classroom and then meet together to establish a rating for the observed practices within a lesson. The group then collaboratively generates feedback to the teacher aligned with the FfT on a form that simply allows them to categorize low inference evidence with “Glows and Grows.” Teachers were placed in groups based on similar professional learning goals aligned to a Danielson domain. Our teachers explain that this process has improved their knowledge of the FfT and enabled them to share strategies.



	HEDI
	Statement of Practice 2.5: Leaders effectively use evidence-based systems and structures to examine and improve critical individual and school-wide practices, as defined in the SCEP (student achievement, curriculum, and teacher practices; leadership development; community/family engagement; and student social and emotional developmental health).

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader requires the staff to use evidence-based systems that are dynamic, adaptive, and interconnected, and address individual and school-wide practices.
At least once weekly, during scheduled time in the school day or after school, by choice, all teachers (K-8) are required to meet in teams to assess student performance on learning tasks, refine curriculum maps, units, and lesson plans accordingly through the process of looking at assessment data and student work. This is how we are “re-calibrating” our curriculum and instruction to the CCLS and Danielson Framework in keeping with our school’s SCEP goals. Teachers, grade level teams, and administrators, who often join the meetings, analyze baseline and benchmark assessments aligned to CCLS and key standards in math and literacy from grade level end-of-unit tests and other performance tasks. Elementary and middle classroom data-binders house assessment information organized to identify students as “at risk” , “some risk,” or “low risk” for meeting grade level benchmark levels in reading and math, yielding the planning of groups for guided reading support, tutoring and academic interventions. The outcome of the use of assessment data is individual teacher knowledge of their students’ needs and data-informed instruction advancing learning. Inquiry-based professional collaboration has promoted our school’s goals to develop rigorous, CCLS-aligned curricula and strengthen the instructional capacity of teachers, as evidenced by teacher’s attention to standards alignment, use of effective teaching strategies, and improved student learning towards goals for grade levels, and students sub-groups such as, struggling learners and students with disabilities. Another example of our evidence-based systems, mentioned earlier, is the use of peer observations in our Danielson groups where teachers are observing their colleagues’ practices and providing feedback to push one another’s learning.  
b) The school leader monitors and revises evidence-based systems that address practices used by staff members connected to improvement areas in the SCEP.
As principal, I monitor the work of the teacher teams by reviewing meeting minutes that are required to include evidence towards each team’s goals for the grade and sub-groups of students. Our administrative team meets weekly to review observation trends and at interim points in the year such as, at the end of a marking period when we review assessment data from various sources. These include benchmark reading or math data (such as DRA assessments or Success Maker on-line reading assessment data for elementary school) or standardized assessment data reports from SchoolNet. We share our progress in conjunction with school-wide goals using this data at whole faculty meetings and with our School’s Leadership Team (SLT).




	HEDI
	Tenet 3

	HEDI
	Statement of Practice 3.2: The school leader ensures and supports the quality implementation of a systematic plan of rigorous and coherent curricula appropriately aligned to the CCLS that is monitored and adapted to meet the needs of students.

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader ensures that a systematic plan (i.e., a plan that has targeted goals to address the needs of all students and sub-groups, a schedule for professional development support, and vertical/horizontal collaborative meeting time) exists for the quality implementation of rigorous CCLS curricula.
Our cabinet (administrators and team leaders) has designed a CCLS implementation plan and professional development plan based on our school goals. Our CCLS implementation plan involved re-organizing existing units of instruction around the literacy and math standards, incorporating the instructional shifts (such as an emphasis on the use of textual evidence in all subjects or problem solving in math to deepen conceptual understanding). Our work began last year when teacher teams were supported to create CCLS-aligned curriculum maps during the summer, during regularly scheduled common planning time twice monthly, and after school. When possible, teachers made use of the Atlas online curriculum management system to create literacy tasks in social studies and science. A curriculum team comprised of team leaders was formed to review commercial materials and those available through other sources such as, Engage NY. Decisions were made to adopt Expeditionary Learning and Go Math for elementary grades and to continue with Connected Math for middle school. Our curriculum team now includes additional teachers who meet  during each semester to review maps across grades in each content area (K-5 and 6-8), to discuss grade level revisions, and/or to understand how to prepare students for the next level.
Our PD plan was built around structured professional collaboration where teachers set goals for students on their grade level as well as, for sub-groups of students. The foci for team meetings are collaboratively planned with team leaders. Meetings where teachers analyze student data and work are scheduled in conjunction with our assessment calendar. The needs of sub-groups including ELLs and SWDs are addressed at this time through differentiation of units and lessons to meet their needs. Also, struggling students are identified during this time for additional interventions delivered during the extended day. 
b) The school leader uses the systematic plan to provide teachers access to pedagogical support, materials, and training aligned to CCLS curricula and instructional shifts for individual and sub-groups of students. 
Our plan is to support teachers in their teamwork by having an administrator monitor grade level or content area teams. The cabinet meets with grade-level leaders. This enables us to create coherence in the work of teams. Often, protocols and facilitation plans are shared. Decisions about learning walks, inter-classroom visitation, and coaching support are planned with input from the cabinet. The Danielson Teams that provide one another feedback are part of our plan to standardize our practices as a school according to the FfT’s researched-based practices.
c) The school leader ensures that staff use a comprehensive and adaptive curricula, inclusive of clearly developed units aligned to CCLS and NYS standards, across all areas of study, including interventions, AIS/RTI, dual-credit courses, and electives, by monitoring the implementation of curricula.
To date, we have developed or adapted curriculum maps for ELA, social studies, science, and math in grades K-8 aligned to the CCLS and state standards. The ELA and math module and units include CCLS-aligned performance tasks that are culminating assessments. In the elementary classrooms, social studies and science content is integrated with ELA, where possible. For example, primary students are researching professions in their community for social studies as they learn strategies to comprehend and write informational pieces (e.g., explanatory essays or reports) in keeping with the ELA standards. Middle school science and social studies teachers now include a literacy task (such as a research project or argumentative essay) every marking period in their course curricula. For example, the 8th grade had students research and write arguments about issues in environmental science. Teachers were given the time and financial support to locate materials, develop rubrics, and receive feedback on their unit plans that often needed revisions to include scaffolds for our students. Interventions are always based on giving students access to standards-based grade-level curricula. Our ELL, special education, and academic intervention teachers understand the importance of ensuring all students access the regular curriculum. Since adopting new commercial and Engage NY curriculum materials, teachers have received and gained support from our in-house coaches, publisher consultants, and district workshops to optimize their use of these resources. We continue to invest funds for PD, as necessary, and to ensure classroom libraries have non-fiction texts and additional text sets that are leveled and align with CCLS recommended Lexile levels.


	E
	Statement of Practice 3.3: Teachers develop and ensure that unit and lesson plans used include data-driven instruction (DDI) protocols that are appropriately aligned to the CCLS and NYS content standards and address student achievement needs.

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) Teachers collaboratively develop unit and lesson plans that meet the demands of CCLS and grade-level DDI protocols (e.g., documentation of on-going analysis of formative and summative assessments, student work, and use of rubrics) and address student achievement needs in all grades and subject areas.
Our teachers use common unit and lesson planning templates and teams use collaborative planning protocols to ensure the creation of multiple means of representing content and the creation of varied entry points (such as, through graphic organizers or centers) when designing a unit or planning instruction. They work to adjust curricula using what they already know about students’ learning needs. For example, recordings of texts were located for use in the ICT classrooms when implementing one Expeditionary Learning unit in the 5th grade and leveled texts were selected to compliment the use of a historical novel with non-fiction books in 7th grade. During the course of the unit, teachers meet to see if the activities they planned are engaging students. For example, recently, the 3rd grade team used what we call an “inquiry cycle protocol” (something that promotes data-driven instruction) while examining level 1 and level 2 students’ math problem-solving strategies. The examined successes, weaknesses, and gaps in understanding related to using multi-step addition and subtraction problems. They decided to re-teach content using leveled groups and tiered assignments, as a result of their work together.
b) Teachers use unit and lesson plans across all grades, content areas, and classes that incorporate a progression of sequenced and scaffolded skills for all groups of students (including special education and ELLs) and use a variety of complex materials appropriately aligned to the CCLS. 
While our curriculum is constantly being revised, we are confident that there is a progression of sequenced and scaffolded skills and a variety of complex text because most of our content is aligned to the CCLS and these standards create a staircase of complexity. We have been careful not to have one grade level use the texts that another grade level has built into a unit. Our scaffolds are becoming more robust as teachers consider diverse learner needs upfront. Part of why we chose transition from Houghton Mifflin Harcourt for literacy to Expeditionary Learning in grades 3-8, and from Everyday Math to Go Math in K-5, is because of the options they include for ELLs and SWDs in the teacher planning guides.
c) Teachers monitor and adjust curricula to support the CCLS instructional shifts and NYS content standards, and ensure higher-order thinking skills are consistently present by providing necessary supports and extensions for all groups of students across core content areas and grades.
As previously mentioned, our teachers have protocols for revising their unit and lesson plans during common planning time and for refining their delivery of these plans through the team work that occurs at grade-level and during the Danielson group visits where they observe one another and give feedback. Although they use the rubric to structure feedback, they have looked for the presence of the shifts such as, the use of text-dependent questions. We have discussed rigor at faculty meetings and how to foster higher-level thinking and discussions. The administrative team has observed that students are demonstrating their thinking on a higher level more often in some classes. Overall, student work products assessed with rubrics are throughout our halls and on display in our classrooms. These show students growing towards meeting the demands of the standards in their writing. Teacher teams observe student learning patterns and cite formative assessment data as evidence of students making gains or as their rationale for academic interventions. This is how they monitor and adjust curriculum to provide necessary supports. 


	HEDI
	Statement of Practice 3.4: The school leader and teachers have developed a comprehensive plan for teachers to partner within and across all grades and subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities.

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader and teachers use plans to form partnerships and create interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities within and across all grade levels and subjects. 
The ESL and special education teachers are present in planning meetings and partner with classroom teachers. Our approach to art has always been to integrate content area themes into visual arts lessons. Artists in residents from Arts Connection help us do this in a meaningful way. Since most classrooms have access to laptop carts, technology learning tools (web-based search engines, Internet resources, and software applications such as, MS PowerPoint and MS Word) are naturally integrated. Grade-level teams collaborate for interdisciplinary curricula in different ways depending on the level. Our primary classrooms (K-2) organize units around themes to connect disciplines and foster authentic learning as often as possible. For example, kindergarten used families as a theme for social studies, literacy, and math. By meeting regularly to plan together, teachers naturally find connection points in the curriculum. ELA and social studies units embed CCLS literacy standards and teachers support one another to use similar strategies to reinforce strategic reading, even in math. The focus on more complex text has increased our teachers’ collaboration and use of social studies topics as a means of developing explanatory and opinion writing in grades K-8. 
b) Teachers periodically collaborate within grades and subjects to deliver interdisciplinary curricula that incorporate the arts, technology, and other enrichment opportunities, and there is evidence that teachers regularly develop innovative strategies for connecting these curricula with subject-specific curricula.
Our teachers look for opportunities to develop interdisciplinary units and projects, and to develop innovative approaches to integrating curriculum. Since science is taught by a science cluster teacher in grades 4 and 5, teachers partner, when possible, to reinforce ideas or skills that go across subject areas such as, the use of evidence to support claims—whether the evidence is gathered through reading texts or is located through observations and experiments. Each year we hold a K-8 science and social studies fair to showcase some of these projects. The middle school team purposely plans one unit each semester that combines two or more disciplines. For example, last spring, the 8th grade team planned an investigative ELA social studies unit that focused on our city, some of its history and the renewal of neighborhoods, public parks, and spaces. Students read historical documents and recent newspaper articles, and interviewed historians and local architects, along with advocacy group and city government representatives in person or via e-mail. During ELA and social studies, they wrote research reports and devised arguments about the benefits and drawbacks of urban renewal and neighborhood gentrification. The art teacher guided students in creating artwork (i.e., water color paintings, models, and murals) to retell the history and capture the recent reformation of the waterfront. 
c) Teachers periodically collaborate in grade and subject level teams to formally reflect on the impact of the interdisciplinary curricula, take action according to a set schedule (e.g., beginning, middle, and end of the year), make revisions, when needed, and ensure that there is a common understanding about what is taught and why it is taught.
Our vertical team meets once monthly and reviews the alignment of units of study according to the standards; they examine coherence of the essential questions and learning targets to ensure escalating complexity. Protocols assist teachers in engaging in conversations about the progress students are making in keeping with the standards-aligned assessments and what current gaps exist, in light the standards. In this way, the impact is examined. Because the CCLS literacy standards have called for greater focus on the use of informational text and emphasis on reading, writing, speaking, and thinking skills across disciplines, the “what and why” of our curriculum and instruction are being re-examined. Unit tasks and projects are becoming more interdisciplinary. For example, students are reading science texts during reading blocks and writing arguments as part of science units and, as a result, teams are formally reflecting on the benefit of this work on a regular basis.



	HEDI
	Statement of Practice 3.5: Teachers implement a comprehensive system for using formative and summative assessments for strategic short and long-range curriculum planning that involves student reflection, tracking of, and ownership of learning.

	E
	


	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) Teachers have and use a comprehensive system for using data: identified targets, pre- and post-unit assessments, and have a process for adapting curriculum that demonstrates improving individual and sub-group achievement.
Pre-assessment is built into our literacy and mathematics curricula resources. Expeditionary Learning, Go Math, and Connected Math include pre-module and unit assessments for grades 3-8. Consequently, teachers are using pre-assessment information to plan their student groups and pace instruction according to student needs (more often than in the past). Primary level teachers have always pre-assessed to plan their literacy, math groups, and centers. The needs of sub-groups are considered informally and formally during common planning time where grade level teams and middle school department teams meet with the ESL and special education teachers to plan differentiation using student work. As stated earlier, agendas are organized to coincide with the school’s assessment calendar. We have required teachers to look at assessment results and report progress for 1) the grade as a whole, 2) each teacher’s class as a whole group, 3) students in the lowest third (usually level 1 students), 4) students with IEPs and, 4) ELLs. In this manner, teachers and administrators are aware of the learning level of the students, in light of our school-wide goals. Grade level goals are usually specific to the content of each unit such as, having more students support their opinion pieces with evidence from the text read (or other elements stated on the assignment-specific rubric).
b) Teachers use pre- and post-formative and summative assessment data across all grades and subject areas, ensuring alignment between the curriculum and assessment tools. 
Our assessment data is generated mostly from unit-embedded assessments. Teacher-made assessments in science and social studies are aligned to the standards and curriculum because teachers create them using an outdated design process (Understanding by Design). Additional assessment information from interim assessments (SchoolNet) and performance assessments used as baselines are determined by the district to be CCLS-aligned. We are adjusting our unit tasks to ensure alignment, where assessments have shown gaps between students’ current performance and the standards. 
c) Teachers provide on-going feedback on data to students, supporting student ownership of learning.
On-going feedback to students is provided through numerous strategies. During guided reading, and readers’ and writers’ workshops used in elementary and middle school grades, teachers conference with students to prompt their use of word-solving and comprehension strategies, and to revise writing according to the “6 plus 1” traits of writing rubrics and other writing elements now being emphasized with the CCLS instructional shifts such as, evidence that supports reasoning. In math, group work is common in all grades and students are given feedback on their problem-solving approaches when they collaboratively explain their process on a poster displayed and explained to the class. In middle school math, teachers recently adopted student friendly rubrics that incorporate the standards for mathematic practice and help students to understand what mathematicians do such as, reason abstractly, model with tools, or looking for structure to solve problems. Students sometimes assess themselves with the rubrics. They also assess their peers’ work. This happens most often during writers’ workshops where some teachers have taught students to provide warm and cool feedback during the revision stage of the writing process.
Our hallways and classrooms display student work with evidence of feedback written on sticky notes, or along with the rubric.
My assistant principals and I have noticed, during classroom observations, that teachers are increasing their use of strategies to check students’ understanding during lessons. Since the introduction of the Danielson FfT, we have placed an emphasis during our observational feedback on teachers using formative assessment, specifically, various types of leveled questions and open-ended questions, and have seen improvements in this area.  Teachers use other strategies such as asking students to rate their understanding by a show of fingers or by holding up a green, yellow, or red card to express if they understand the concept and are ready to continue with a lesson. Teachers often circulate to check in on student group work, question, and even note student observations. We continue to focus on improving towards more robust checks for understanding and more frequent and consistent student-self assessment practices across classrooms and in all subject areas to expand student age-appropriate ownership of learning. The intermediate and middle school teachers use “exit tickets” as a formative assessment for the lesson. This gives students an opportunity to reflect on what they learned that day.


	HEDI
	Tenet 4

	E
	Statement of Practice 4.2: School and teacher leaders ensure that instructional practices and strategies are organized around annual, unit, and daily lesson plans that address all student goals and needs.

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) School and teacher leaders ensure that teachers use a plan that is informed by data (summative, interim, attendance, IEPs, New York State English as a Second Language Achievement Test [NYSESLAT], etc.) and grade-level goals for all groups of students.
There are numerous ways that we ensure continuity in planning that is informed by data. Most teachers use a planning template for their lessons that was developed by our curriculum team. It asks for data that should be considered prior to the lesson and for configuring groupings. As stated earlier, the reason elementary and middle school teachers keep data binders is to identify students as “at risk”, “some risk,” or “low risk” for meeting grade-level benchmark levels in reading and math, yielding the planning of groups for guided reading support, tutoring, and academic interventions. The administrators and teacher leaders guide the work of inquiry teams to ensure unit and lesson plans are adjusted using student work and other data sources.
b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are adaptive and aligned to plans for groups of students with a variety of needs and learning styles (including SWDs, ELLs, and other sub-groups) and provide instructional interventions to students.
The comments above also address SOP 4.2b. In addition, it is important to note that special education and ESL teachers meet with grade level and department teams to assist them with scaffolding. Teachers plan for groups based on their preparedness for the content, interests, and learning styles. Sometimes all students experience the same content, but scaffolds such as, multiple readings of a text (via read-aloud, partner reading, reading for different purposes, independent reading, for example), are built into a lesson to meet the needs of struggling learners. Both homogenous and heterogeneous groups are planned. In ELA and social studies (SS), both elementary and middle school teachers plan units of study to include multiple texts and resources to build content knowledge to ensure students can access the material from different entry points. 
c) Teacher leaders and coaches ensure that teachers establish short- and long-term goals for groups of students based on grade-level benchmarks. 
As stated earlier, grade-level and middle school content area professional teams were required to formulate specific grade level, class, and sub-group goals, and to align their professional learning team agendas with the school’s assessment calendar. Teachers used protocols and rubrics to review lessons plans and student data, and work products such as, benchmark reading-level data and other common assessment tasks, from units of study in math and other areas to gain insight into student needs and refine their teaching practices. Our adoption of SKEDULA/PUPILPATH in middle school has provided a way for teachers to view their class, group, and individual grades on assignments. This is another source of data that can be reviewed to monitor group goals. Team leaders have asked teachers to share this data at various interim checkpoints where student progress is assessed.



	HEDI
	Statement of Practice 4.3: Teachers provide coherent, and appropriately aligned CCLS-based instruction that leads to multiple points of access for all students.  

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) Teachers use instructional practices appropriately aligned to CCLS (or content-based standards) lesson plans reflective of the CCLS shifts to instruct all groups of students. 
Unit and lesson plans incorporate relevant CCLS and content-based standards. A review of our lesson plans will show that teachers understand the literacy shifts and are prioritizing them in all content areas during certain lessons. For example, middle school science teams are incorporating written reports and argument essays into certain units. Learning through texts and text-dependent questions is becoming more frequent. Math lesson plans show strategies such as, group problem-solving and writing about a solution path to develop mathematical practices and conceptual understanding. Our commercial curriculum materials and those from Engage NY make the standards and CCLS shifts explicit.

b) Teachers stimulate student thinking by asking questions through the use of adaptive CCLS (or content-based standards) instructional materials that contain high levels of text and content complexity. 
Teachers are improving their use of questioning to stimulate student thinking and assist them in engaging with more complex text. Questioning and text complexity have been reinforced through PD, observation feedback, and the adoption of certain materials at grade-level appropriate Lexile levels. Class visits will show that teachers ask students to respond to essential and text-dependent questions, and to respond to the teacher and their peers during discussions. Certain “talk moves” are being tried out by teachers to increase the level of student discussion. For example, teachers will often ask a student to respond to another student, including a response when they agree or disagree with an idea or answer that has been offered. Turn and talk is frequently used. ELA teachers in our middle school are trying a reading/writing/discussion protocol from the Institute for Learning at the University of Pittsburg. With this protocol, they reinforce the CCLS shifts by having students read, write, and/or discuss to the gist of a text, identify and understand a turning point in the text, or read, write, and discuss to analyze the author’s purpose or writing style.

	HEDI
	Statement of Practice 4.4: Teachers and students work together to implement a program/plan to create a learning environment that is responsive to students’ varied experiences and tailored to the strengths and needs of all students.

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) Teachers use a program/plan that promotes a common understanding of the classroom environment envisioned by the school community, and explicitly teaches students behavioral expectations and recognition of acceptable and safe behaviors.
Both our elementary and middle school advisory teachers have adopted a character education program that guides them in focusing on a monthly character trait (e.g., respect, perseverance, and truthfulness, to name a few) through reading and writing. Student work in the hallways shows what students have produced, as a result of this program. This has helped us solidify our language around positive behaviors and personal growth. Certain rituals and routines have been established and used school-wide over the years such as, the establishment of classroom norms (rules) with the students, a classroom contract in middle school, and identification of the student of the month in grades 4-8. 

b) Teachers work together with students to use strategies that acknowledge diverse groups of students and their needs.
We pride ourselves in being a community that embraces diversity. Teachers help students appreciate various perspectives and our multi-cultural community by selecting materials, when appropriate, for discussions that give students an opportunity to see the world from other’s perspective. We have numerous classroom, grade-level, and school-wide activities and events that families participate in and where differences are celebrated. For example, students in the primary grades often present a photo story of their family members and traditions. In intermediate and middle school, students write memoirs and share these with their class. Our Parent Teacher Association (PTA) sponsors school-wide celebrations of diversity. Teachers are also explicit about why they group students; they do so to help students understand that everyone has differing learning needs. When you visit our classrooms and ask students why they are grouped together they will explain their roles and the reason why different activities have been assigned to different groups, but they will do so in a manner that is respectful to other students. 

c) Teachers foster student understanding and adapt to the changing needs of the student population and create thoughtful learning environments that incorporate student values and perspectives. 
Our teachers understand the importance of student voice and foster this through choice, as often as possible. In the lower grades, centers offer opportunities for students to sometimes choose activities. In the intermediate and middle schools, teachers foster student ownership and voice by allowing students to choose from menus of products in select units. Students are encouraged to express their perspectives during discussions. With the CCLS, intermediate and middle school students are learning to support their opinion by stating a claim and supporting it with reasoned evidence. 

	HEDI
	Statement of Practice 4.5: Teachers inform planning and foster student participation in their own learning process by using a variety of summative and formative data sources (e.g., screening, interim measures, and progress monitoring). 

	
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) Teachers use data to create targeted plans, adjust student groupings, and generate instructional strategies for most students. 
Student data informs our placement in heterogeneous regular education or in the collaborative-team-taught classrooms prior to the start of the year. IEPs are reviewed to ensure students with disabilities are properly placed in the least restrictive environment. Case conferencing occurs when monitoring the progress of SWDs. Grade levels meet with special education teachers to review student progress in light of IEP goals. Teachers also meet with ESL teachers to plan supports delivered via a push-in model needed and to ensure articulation with grade-level curriculum. Academic interventions are planned with the use of student data. During each term, teachers recommend students who are at-risk for failure to receive before or afterschool support. 

b) Teachers use summative and formative assessment data to inform instructional decision-making, including student grouping and instructional strategies.
As stated earlier, elementary and middle school teachers keep data binders to identify students as “at risk”, “some risk,” or “low risk” for meeting grade level benchmark levels in reading and math, yielding the planning of groups for guided reading support, tutoring, and academic interventions. Teachers are asked to plan literacy and math groups using data from formative and summative data. In science and social studies, groups tend to be heterogeneous, but student roles (or tiered assignments) are informed by assessment data. 
c) Teachers provide frequent feedback to students based on the analysis of timely data and provide students with the necessary “next steps” for students to implement to achieve progress in their learning capabilities.
Rubrics help teachers to structure feedback and next steps to students in all grades and all subjects. Student work (learning logs and written assignments) are marked-up with comments and sticky notes. Students can articulate their next steps. Reading and writing conferences are used (K-8) and help students understand what they need to do to improve their literacy skills. Classroom portfolios show the feedback teachers provide students. Students in grades 4-8 review their quarterly progress reports with their teachers and discuss how they can improve their performance, as well as, their strengths. Advisory in middle school is where these discussions occur. In addition, middle school students participate in student-led conferences and are responsible for speaking to their goals, successes, areas in need of improvement, and next learning steps (twice yearly). 


	HEDI
	Tenet 5

	E
	Statement of Practice 5.2: The school leader establishes overarching systems and understandings of how to support and sustain student social and emotional developmental health and academic success.

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader, together with staff, establishes a system that allows each student to be known by a designated adult and positively reinforces academic success for all students. 
Our elementary students are well known by their classroom teacher who establishes a close and caring community. Advisory teachers in middle school have the special responsibility for supporting students socially and emotionally by advocating for each student and initiating contact and arranging conference with parents when attendance or other issues arise. Advisory teachers support students with personal and academic goal setting. 

b) The school leader ensures that all staff know and use research-based programs and practices for referral and support for all students that address social and emotional developmental health and academic success. 
Through the Danielson Framework for Teaching, we are establishing a common approach toward a positive classroom environment. We have a clearly established referral system for outstanding behavioral or social and emotional needs. Our mental health professionals (social worker and school psychologist), plus partners through Children’s Aid Society, provide professional development to help teachers recognize certain needs (such as physical abuse, deprivation, bullying, low self-esteem, or poor body image) and how to support students in developing positive self-esteem and image, and the personal attributes that our community is targeting, such as resilience.
c) The school leader ensures that all staff members use data to identify areas of need and leverages internal resources to promote student social and emotional developmental health.  
Grade-level teams dedicate one meeting a week (which varies with each grade-level) to the discussion of students’ social and emotional needs that are impeding their academic success. During these “kid talk” sessions, teachers look at student work, attendance data, or any other source that reveals what a student might be going through. SKEDULA/PUPILPATH allows teachers to input anecdotal information (e.g., a student had a difficult week in class) to communicate student needs and leverage our school counselors as resources. Our Pupil Personnel Team (PPT) comprised of the administration, social worker, and school psychologist meets twice monthly to review the case of any student who has been referred because they are struggling academically, socially, and/or emotionally. SWDs who have mandated counseling see our social worker or psychologist regularly. 

	HEDI
	Statement of Practice 5.3: The school articulates and systematically promotes a vision for social and emotional developmental health that is aligned to a curriculum or program that provides learning experiences and a safe and healthy school environment for families, teachers, and students. 

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) There is a curriculum or program that incorporates research-based practices aligned to the school vision that facilitate the teaching of student social and emotional developmental health.
We have several programs that incorporate research-based practices to nurture social and emotional health. Our newly adopted curriculum helps teachers integrate learning about character traits while building literacy skills. Advisory classes in middle school utilize this curriculum, plus other resource from Educators of Social Responsibility that help students understand the importance of giving to our school community through service and to develop outstanding citizenship. Our community-based partner assists us by offering middle school boys’ and girls’ discussion groups for social and emotional support.  

b) The school staff receives professional development support to use skills and behaviors that address the social and emotional developmental health needs of students and promote the school community's vision of a safe and healthy environment.
In addition to the PD mentioned above in 5.2b, our grades 6-8 attendance team focuses on learning how to decrease chronic absenteeism. They also develop a plan that includes success mentors, bi-monthly meetings of the team, and daily phone calls to parents by Advisory teachers, and includes the celebration of students with improved attendance, as well as, a professional development session provided by Children Aid Society for faculty (as a whole) and a Family Summit for parents. Our social worker is responsible for making sure that model facilitation of discussions about cyber-bullying and bullying as part of the classroom experience/learning process. 

c) There is a plan to monitor and revise the professional development provided by staff that builds adult capacity to support student social and emotional developmental health within a safe and healthy environment.
Our administrative team and cabinet reviews the minutes from grade-level kid talk meetings, as well as, faculty feedback from PD offered by our mental health professionals and our community-based partner. We also discuss class observation trends to understand teacher needs related to establishing or maintaining positive classroom learning environments and strategies to proactively support students’ personal growth. For example, teachers need new methods to support students in completing homework assignments. Therefore, we developed a study-buddy program with local community college volunteers.

	HEDI
	Statement of Practice 5.4: All school stakeholders work together to develop a common understanding of the importance of their contributions in creating a school community that is safe, conducive to learning, and fosters a sense of ownership for providing social and emotional developmental health supports tied to the school’s vision.

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school community has, and uses, a plan that incorporates protocols and processes to address stakeholders’ roles in contributing to how student supports are provided to all groups of students. 
Our School Leadership Team allows stakeholders to weigh in on school improvement goals and action plans, including this year’s goal which involves the expansion of services to address student social and emotional needs. We are exploring how to continue to meet students’ personal needs to increase their academic success. This year, we have held school-wide community forums for partners to share their needs and ideas. Parents have expressed that they would like to have more after-school activities for students. 

b) Across the school community, students, teachers, and parents actively work together in ensuring the school’s vision of achieving student social and emotional developmental health. 
Our parent coordinator and PTA has been active in providing learning experiences for parents that focus on students’ social and emotional health such as, bullying prevention. Our cabinet and teacher team structure gives teachers an opportunity to contribute to decisions related to students’ social and emotional health. For example, teachers recommended the monthly award ceremonies that we now hold to honor student achievement and character development. Our attendance teams (elementary and middle school) devise programs to support students in reversing negative attendance patterns. 

c) The school community has implemented a system for monitoring and responding to student social and developmental health needs, which is used to support teachers as they address student needs.
During their weekly meetings, our teachers are supported as they work together in grade-level teams to review and strategize around student social and emotional needs. They are further supported through the system we have for communication and referral of needs to our counselors or Pupil Personnel Team. Teachers will explain that the purpose of these structures and processes are to ensure no student “slips through the cracks” and are, instead, growing both personally and academically.


	HEDI
	Statement of Practice 5.5: The school leader and student support staff work together with teachers to establish structures to support the use of data to respond to student social and emotional developmental health needs.

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader, in collaboration with student support staff, has a plan with structures (i.e., time, space, and resources) to use data to address student academic and social emotional developmental health needs.
Our plan includes time, space, and resources, and involves the structures mentioned already—administrative cabinet, Pupil Personnel Committee, attendance teams, and grade-level team meetings dedicated to kid talk (or review of social and emotional needs and interventions).  

b) The school community uses a plan based on data to deliver services and supports to students.
Data from various sources--assessments, attendance and classroom conduct or anecdotal reports―are considered and strategies for support are devised. Some of these include conferences with parents, mentors, boys’ and girls’ support groups, and counseling and referral to outside agencies, as needed. Documentation of services delivered is aided by our online systems.




	HEDI
	Tenet 6

	HEDI
	Statement of Practice 6.2: The school leader ensures that regular communication with students and families fosters their high expectations for student academic achievement. 


	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader makes it a school-wide priority for all students and their families to be aware of the school-wide expectations and plan pertaining to graduating from the school while providing age appropriate information about college and post-secondary career and technical education (CTE) programs to students and their families.
During the summer, we hold orientation for in-coming students so parents understand the culture and expectations of our school community. Open school evenings allow parents to learn about our expectations including norms, grading policies, homework expectations, and uniform policy. We have also held several forums for parents to understand the demands of the CCLS and changes in state assessment. We assist students in transitioning from elementary to middle, and middle school students transitioning from high school by holding middle and high school visitation days. Since the vast majority of our elementary students remain within our school, our 8th graders present to our soon-to-be graduating 5th graders on what middle school requires. Fifth graders spend an afternoon in an 8th grade (subject-area) class of their choice. Eighth grade students participate in several high school fairs, where they visit feeder high schools and meet counselors and faculty to discuss what to expect. 
College and careers are explored in middle school. In advisory classes, students research careers of interest and the necessary post-secondary preparation. 
b) The school community implements the plan to foster conversations with students and families regarding high expectations for student academic achievement and provide tips and tools focused on student learning and development. 
High expectations are the through-line in all of our communications with parents and policies for grading and providing student and families’ feedback. Our newsletters, parent workshops, and institutes help parents understand grading and homework policy, the curriculum changes we are making to ensure rigor, and SKEDULA/PUPILPATH assists with communication of expectations. Here, middle school parents can see how students are progressing. 

c) The school staff reviews and assesses how parents respond to the efforts to build family-school relationships and make periodic adjustments to those efforts when strategies are not working. 
We monitor parent involvement indicators such as, attendance at conferences and various meetings, including Open School or those workshops offered by the PTA. We adjust according to parent input and strive to make ourselves available when they can meet or via home visits to support parents who are not engaged and whose children are struggling. Currently, we are working to expand services by seeking new partnerships with community-based organizations for social-emotional support because parents of certain at-risk middle school students have expressed how their child can benefit from additional support services.




	HEDI
	Statement of Practice 6.3: The school engages in effective planning and reciprocal communication with family and community stakeholders so that student strength and needs are identified and used to augment learning. 

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school staff has a plan to use multiple tools to communicate with families about school and student issues and concerns.
Communication with families involves these tools: weekly classroom newsletters, monthly school newsletters (sent in hard copy or via e-mail), the automated messaging system, and PUPILPATH for middle school families. Our website is updated regularly by our parent coordinator; teachers update their own pages on our website monthly or more frequently. Elementary teachers keep call logs and share with our Pupil Personnel team the names of students whom they have had to call home about repeatedly. Middle school teachers’ calls are documented in SKEDULA/PUPILPATH. Our parent coordinator assists with calls to home, as well as, when a need arises.  
b) The school staff uses a plan to communicate with parents (i.e., translating all documents in multiple languages and communicating in a variety of ways) concerning student progress, achievement, and needs.
Currently, our plan to communicate with families is designed to incorporate the tools above. Translation services are used, as needed, during parent/teacher conferences and school meetings. Most of our ELLs are Spanish speaking so we enlist assistance with Spanish translation services. We have one deaf family and we also use a sign-language interpreter when those parents are in attendance (even though they are capable of lip reading). We translate the monthly school newsletter into Spanish. Our parent coordinator is bi-lingual so she assists with calls to Spanish-speaking parents. In addition to using these tools, our plan is built around an open-door policy that all teachers understand as a priority. We also expect teachers to make calls home when an attendance, academic, social, emotional, or behavioral issue arises. Student progress is communicated through progress reports two times during marking periods and during Parent-Teacher conferences. We also hold numerous informational meetings with parents throughout the year. Leadership from faculty facilitates these meetings. The PTA assists us in communicating information related to school goals and ways to support student achievement such as, the availability of extended day support.
c) The school staff monitors the effectiveness of its communication in all languages and responds to family feedback concerning issues and concerns. 
The plan and tools above explains how we communicate with families. Timeliness for responding to parent calls is monitored by our office staff and administration. The Assistant Principal and I incorporate parent communication into teacher observation/evaluation discussions. Teachers are encouraged to involve administration if there is a problem with parent communication. This allows us to ensure parents feel they are being supported.



	HEDI
	Statement of Practice 6.4: The school community partners with families and community agencies to promote and provide training across all areas (academic and social and emotional developmental health) to support student success. 

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) The school leader, in collaboration with pertinent school staff and community agency partners, has developed a plan to ensure that classroom teachers and guidance staff understand how to create and sustain family engagement by teaching a group of parents, representative of student demographics, ways to support student learning and growth.
Our approach is to build the capacity of certain parent leaders to help us engage and support other parents. Our PTA leaders have participated in retreats and workshops in conjunction with some of our community-based partners (e.g., Children’s Aid Society) and members of our Pupil Personnel team (social work and school psychologist), and offered workshops to the broader school community based on their training. Example topics include Internet safety, anti-bullying, home learning to support literacy, and accessing student data through PUPILPATH.

b) The school provides professional development to school staff on how to actively seek and sustain partnerships with families and community organizations that are linked to the school’s plan for engaging parents to support student success.  
Professional development is provided to new teachers through mentoring on how to communicate and respond respectfully to parents. On-going professional conversations occur between teachers during kid talk meetings. Here, teachers support one another in sustaining positive relationships with families. Lead teachers support their teams in establishing communications protocols (such as, classroom contracts and behavioral support plans that require parent response and signatures). Grade levels organize parent gatherings to include parents in presentations (such as, the student-led conferences or culminating unit projects) and celebrations of student successes during award ceremonies so communication is not just focused on intervention when there is difficultly, but also related to positive personal and academic growth. On-going PD for teachers in using PUPILPATH is provided since teachers must use this web-based software effectively to grade and assist parents in understanding progress measures.

	HEDI
	Statement of Practice 6.5: The school shares data in a way that promotes dialogue among parents, students, and school community members centered on student learning and success and
encourages and empowers families to understand and use data to advocate for appropriate support services for their children. 

	E
	

	Align your current strategies, practices, or plans for improvement to this statement in this area. 
a) School leaders, data specialists, student support professionals, and program coordinators use data to identify family needs and target strategies to address them.
As mentioned in other sections, our administration, student support staff, and teachers use data to identify student needs. The data is from interim assessment reports, attendance, anecdotal reports, and grades reviewed by the administrative team, cabinet, school psychologist, social worker, IEP coordinator, and teacher teams. Data is explained to parents as an indicator of need. Parents, themselves, are viewed as a source of data, since they often have valuable insight into the needs and situations impacting student progress. We have numerous systems and structures for using data to assess student academic and personal progress such as, our various team meetings. 
b) The school community ensures that student data is shared in a way in which families can understand student learning needs and successes and are encouraged to advocate for student support.
We have revised our progress report to assist parents in understanding student learning needs. Rubrics are written in student (and parent) friendly language. We also explicitly support parents in understanding reports sent home such as, state and standardized assessment summaries, during Open School or other workshops. Additionally, we have included helpful curriculum and assessment guides in our school newsletters that assist parents in reading a student’s profile of strengths and weaknesses. Parents understand they can advocate for further support because we make processes for determining interventions transparent to them. We advertise when extended day sessions are held and automatically assign struggling students to these services. Parents of students who are not struggling are offered the option of involving their students in certain after-school enrichment programs. Our parent coordinator and PTA leadership are active in assisting parents who struggle with voicing their needs or concerns.
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* For Information about the DTSDE school review events, please refer to the Components of the School Review online at: http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/documents/DTSDEHandbook-ComponentsoftheSchoolReview.pdf

Activity 5

District Capacity Plan
Instructions: The purpose of the District Capacity Plan is to detail the strategic actions the district is taking, including the use of the DTSDE, to build capacity and ensure continuous improvement. The plan must demonstrate the district’s organization-wide commitment to continuous improvement and must include measurable outcomes that the district will assess both during and at the conclusion of the Certification program. 


This section of the Certification application represents an opportunity for candidates, working collaboratively with the district school improvement director or superintendent, to create the initial framework of the District Capacity Plan. Candidates will build on and refine this framework, aided by feedback from other certification candidates, during program sessions. 


Note: The district School Improvement director or superintendent must sign off on this section of the application. Districts with multiple certification candidates must detail the role of each individual applicant. Responses to district-level questions may be replicated.


Candidate Name: _____________________________

School Improvement Director/Superintendent: ______________________

District: __________________________

Narrative responses should be approximately 250 words each.



1. Please describe district implementation of the DTSDE program during school year (SY) 2013-14 (e.g., school and district reviews and school and district capacity building around the DTSDE process). How, if at all, did the district exceed minimum implementation of the DTSDE program during SY 2013-14 (e.g., use in non-Priority and -Focus schools and alignment of the DTSDE process with the comprehensive district improvement strategy)?

2. Please describe the role of each individual applicant in carrying out and supporting DTSDE activities during the 2013-14 school year.

3. Please describe the planned role of the DTSDE in the district’s continuous improvement strategy during the SY 2014-15 and subsequent school years. In other words, how does the work of the DTSDE process align and support the district’s larger strategy? What is the district’s vision for the role the DTSDE will play in improvement efforts moving forward, particularly as a result of participating in the DTSDE Certification Program? 

4. Please describe the role of each individual applicant in carrying out and supporting DTSDE activities during the SY 2014-15 and subsequent school years. In other words, what will be the role of each individual applicant in supporting and carrying out DTSDE activities, particularly as a result of participating in the DTSDE Certification Program? 

5. Please further detail in the table below the role of each individual applicant in carrying out and supporting the DTSDE activities presented. Please describe specific goals and action steps regarding each activity, how proposed goals will be achieved, and the success criteria to evaluate their completion.

	DTSDE Activity
	Goals and action steps regarding the activity
	How will you achieve proposed goals? Please include details regarding personnel, funding, and timeline.
	Success criteria; how will you know you are successful in carrying out proposed goals?

	Implementation of District Capacity Plan
	


	

	


	Leading DTSDE Reviews and Completing Subsequent Reports
	

	

	


	Coordination of DTSDE Review Logistics
	

	

	


	Build Awareness and Buy-in for Role of DTSDE in District’s Continuous Improvement Strategy 
	

	

	



6. How will the candidate(s) have the time to take on the tasks described above as part of, or in addition to, his/her regular duties? How do the candidates' job descriptions enable them to carry out the DTSDE-related activities articulated in the responses above? Similarly, how will the district, as a whole, make time in its calendar to provide the necessary resources to engage in the DTSDE tasks explained above? 
















