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PART 1: MISSION STATEMENT

“The mission of the Hampton Bays Elementary School is to develop within each child the ability to pursue
academic and social opportunities that will enable them to become productive and responsible individuals in
our society.

This will be accomplished by providing a comprehensive and academic atmosphere in which every child has
the opportunity to become a self-directed learner and an independent thinker, in a challenging environment,
through a curriculum which is innovative, to reach our commitment to excellence. “

PART 2: SCHOOL STRENGTHS

o Hampton Bays Elementary School provides a wide array of instructional and support programs.

o There is a skilled faculty and staff that is very caring and focused on the needs of the children.

e The staff prides themselves on knowing all the students in the school and providing appropriate,
personalized education.

« Parents describe the staff as compassionate and responsive.

o The school is in its first year of implementing a new English language arts program (Treasures, published
by McGraw Hill), and this program has provided a systematic and comprehensive approach to English
language arts instruction. It features differentiated instruction and the use of blocks of instructional time
devoted to more individualized instruction, both of which are program strengths.
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The school has recently upgraded its technology in classrooms; all classrooms have SMART boards and a
station of four or five computers. This technology is used by the teachers and is fully integrated into the
instructional program.

PART 3: FINDINGS AND RECOMMENDATIONS

COLLECTION, ANALYSIS, AND UTILIZATION OF DATA

FINDINGS:

There is evidence that the school collects student performance data from multiple sources and analyzes
and interprets those data for all of its students. The school disaggregates, analyzes and interprets data
from summative assessments for all relevant subgroups.

There is some evidence that the school uses formative assessments [Scholastic Reading Inventory (SRI)
and AIMSweb] to plan for instruction and monitor student progress

There is some evidence that teachers use common preparation periods to monitor student progress and
adjust instruction as needed. This typically occurs on a weekly or bi-weekly basis.

RECOMMENDATIONS:

Teachers should monitor regularly student progress in their classrooms and adjust instruction as
appropriate.

Teachers written notes from the grade level common planning sessions should contain the teachers’
assessment of students’ attainment of the most recent short-term English language arts (ELA)
instructional objectives and the delineation of the next set of short-term ELA instructional objectives.

These notes should be submitted on a regular basis (weekly or bi-weekly).

The school should regularly and systematically disaggregate data derived from the SRI assessments.

TEACHING AND LEARNING

FINDINGS:

The school has adopted the Treasures, Triumphs, and Treasure Chest program to guide its language arts
instruction and this program provides an instructional road map for English language learners (ELLs),
students with disabilities, and general education students. The Spanish language version of this program
(Tesores) is currently not implemented.

Regular education teachers view themselves as having primary responsibility for the acquisition of ELA by
ELLs and students with disabilities. English as a second language (ESL), bilingual, and special education
teachers support the regular education teachers. There is evidence that within the instructional staff, no
consensus exists as to what constitutes an appropriate bilingual education program. Many regular
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education teachers appear to lack confidence in their abilities to meet the needs of ELL students because
they had little pre-service preparation for these students.

e Literacy instruction occurs in two blocks; a one hour and fifteen minute block in which the core
instruction is delivered to all students in English, and a one hour and fifteen minute block in which
literacy instruction is individualized according to student needs. Native language literacy instruction
occurs in the individualized literacy block.

e In the classes reviewed, a high level of student engagement in instructional activities was noted. Also
noted, however, was a lack of specificity regarding the instructional objectives attached to those
activities. There was little evidence that students were informed about the specific instructional
objectives of the lesson. Closure was also rarely observed in the lessons.

e There is evidence that suggests that the ESL staff is over extended and that the sheer numbers of ELLs
present needs that the current organizational structure is not meeting.

e The summer reading list contains books with only English titles; there was no evidence of a reading list
with Spanish titles.

e Report cards provide specific information about student achievement. The report cards are printed in
English with a Spanish insert.

e The evidence suggests that only one type of special education instruction (consultant teacher) is offered.
There was little evidence that a continuum of instructional services, ranging from consultant teacher to
resource room to self-contained classes, is offered by the school.

e There is evidence of collaborative teams focused on resolving instructional issues. There is evidence that
ESL teachers are included in the grade level planning sessions.

RECOMMENDATIONS:

e The school should consider increasing the transitional bilingual program in kindergarten in the 2012-13
school year. Two sections should be scheduled, and this should be expanded by one grade in each
subsequent school year. Appropriate staff development should be provided. The school should begin
implementation of the Tesores portion of the ELA program.

e Regular education teachers should maintain their use of instructional strategies that increase student
accountability for learning. Examples of these strategies include:

Asking questions at varying levels of cognition;

Use of white boards or other devices to keep students actively involved in lessons;

Use of colors to emphasize the important parts of lesson presentations;

Use of graphic organizers;

Use of realia (tangible objects to illustrate concepts);

Scaffolding;

Small cooperative groups that are task orientated and heterogeneous;

Testing modifications that make classroom-level assessments accessible for ELL students and

students with disabilities;

VVVVYVYVVYY
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> lig saw reading techniques.

Teachers and administrators should familiarize themselves with resources that provide assistance in
teaching diverse groups of students, as this will address the lack of confidence some teachers have in this
area.
» Aresource can be found at: http://www.tolerance.org/tdsi/taxonomy vtn/term/76.
» Another resource is provided by the Center for Applied Linguistics, and this is a workshop
entitled “Teaching Reading to Students who are Learning to Speak English.”
» Another resource is provided by an ESBOCES trainer who provides workshops designed to
improve listening skills for special education teachers.

In bilingual classrooms, Native Language Arts (NLA) instruction should occur in the core literacy block.
The NYS Language Allocation Policy guidelines should guide the instructional day in these classes, and PD
should be provided to ensure that the guidelines are followed

Teachers should specify their instructional objectives for the various activities in their classes. The
Sheltered Instruction Observation Protocol (SIOP) provides both guidance in developing content and
language objectives and a teacher to teacher collaborative method that supports this process. More
information about SIOP can be found at the Center for Applied Linguistics web site:
http://www.cal.org/resources/digest/sheltered.html, and PD in SIOP is available through Eastern Suffolk
BOCES.

The District should consider devoting more staff resources to the coordination of the ESL and bilingual
programs. If financing permits, a full-time coordinator should be appointed.

The summer reading list should be expanded to include Spanish language selections.

Report cards should be provided in Spanish and English for all grades. School leaders may need to
request that £ School add this capability to their student information management system.

The school should strive to provide a more varied continuum of special education services.

The administration should require that at least one common planning period per week be devoted to
coordination and articulation of curriculum, with particular attention to ELLs and students with
disabilities. The school should provide PD that focuses on increasing awareness and acceptance of
cultural differences.

ESL students should be assigned to general education sections so that ESL students on the primary level
can be homogenously grouped for ESL support services. In most cases, this would mean assigning
primary level students to one or two sections.

The school should provide parent education programs that explain the differences between ESL and
transitional bilingual programs.

Current ESL and bilingual teachers should visit exemplary bilingual programs in order to develop a
common understanding of how a bilingual program should be implemented. One criterion that should be
considered is the program’s effectiveness in improving student performance on State assessments.
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SCHOOL LEADERSHIP

FINDINGS:

There is some evidence that there is an appropriate matching of teacher skills and experience with
student learning needs. The shortage of certified bilingual teachers has led to some teacher assignments
that are less than ideal.

There is an appropriate mentor program that supports teachers during their first three years of teaching,
and the school leaders holds a monthly round table discussion for new teachers.

There is some evidence of appropriate PD; a representative group of teachers and school leaders have
significant input in the development of the annual PD program.

There is evidence of excellent teaching in several classrooms, but there is weak evidence that the school
provides opportunities for these instructional methods to be shared with the entire staff.

RECOMMENDATIONS

Iv.

School leaders should maintain efforts to increase the number of teachers who possess bilingual and/or
ESL certification.

The school should continue to devote the agenda of each faculty meeting to PD and consider limiting
that agenda to one or two topics to be addressed during the year. Examples include:
» An annual agenda of faculty meetings that would involve presentations by grade level teachers
that describe their effective instructional strategies with ELLs and with students with disabilities.
> A series of faculty meetings devoted to specific instructional strategies that are effective for ELLs
and students with disabilities.
» A series of faculty meetings focused on lesson design.

School leaders should regularly conduct classroom walkthrough visits that are focused on items discussed
in the faculty meeting staff development sessions.

The school should consider arranging “learning walks,” in which teachers visit classrooms and observe
“best practices” within the school.

INFRASTRUCTURE FOR STUDENT SUCCESS

FINDINGS:

Letters sent home are typically printed in English on one side and Spanish on the other. However, not all
school communications are available in English and Spanish.
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e There is evidence of a functional home school partnership. The school offers many support services to its
parent community; however, there is not a group service offered specifically to parents of ELLs in this
school.

RECOMMENDATIONS:

e The school should continue to provide written communications in English and Spanish and make efforts
to improve the number of documents that are available in both languages.

e The school should provide a parent support group to parents of ELLs. The school should be sensitive to
communication that may contain unintended messages. For example, in many of the letters that are
English on one side and Spanish on the other side, only the English side has the school letterhead.

V. PROFESSIONAL DEVELOPMENT

FINDINGS:

e The District has long provided a wide variety of appropriate staff development opportunities, evidence of
its commitment to continuous professional learning. Collegial circles have been found to be particularly
valuable by the teachers.

e There is no evidence that the PD program is evaluated.

e The common planning time enable communities of quality collaborative practice and a culture of shared
internal professional accountability. There is a lack of other time, aside from common planning time, for
teachers to collaborate.

e There is a mentor program and a Round Table discussion program for new teachers.

RECOMMENDATIONS:

e School leaders should continue to collaborate with teachers in developing PD proposals for the four
District-level PD sessions. These proposals should arise from student performance issues.

e All PD programs (building and district levels) should be evaluated in terms of effectiveness in improving
student learning.

e The school should consider an adjustment to the schedule such that the first twenty to thirty minutes of
each day is devoted to teacher collaboration. While this will result in a reduction in the time teachers and
students are in contact, it will improve the quality of the remaining teacher student contact time and
should more than make up for the loss of instructional time.

o The school should maintain the mentor program and the Round Table discussion program.
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VI. FACILITIES AND RESOURCES
FINDINGS:

e There are sufficient textbook and instructional materials, and they are available in English and Spanish.
There is some evidence, however, that the quantity of Spanish language materials should be increased.
The Tesores text (Spanish language version of Treasures) is not available.

e The print collection and technological resources of the library are adequate, and the print collection has
both English and Spanish language editions of some materials. The Spanish language collection is not as
strong as the English language collection.

RECOMMENDATIONS:

e The District should consider using Title 1ll funds to defray the costs of purchasing the Tesores version of
Treasures for use in its bilingual program.

e In future budgets, the school should consider devoting an increased percentage of its allocation to
expanding its collection of Spanish language instructional materials.

PART 4: CONCLUDING STATEMENT
In reviewing the recommendations, several themes emerge, and these are summarized here:

e Increase collaboration between and among teachers through the more systematic and rigorous use of
common planning periods, faculty meetings, and increased time devoted to teacher collaboration.

e Utilize internal expertise that can be applied to improving student performance.

e Provide PD in the education of a diverse student population. Many of the teachers have had little or no
pre-service preparation for the students they are now teaching.

e Increase the staff for the bilingual program.

e Increase the staffing resources for the coordination of the ESL and bilingual programs, and develop a
common understanding of what an appropriate bilingual program would look like in Hampton Bays.

e Increase the specificity of instructional planning, such that instructional objectives are explicit in both
language acquisition and content. The SIOP is an excellent resource.

The findings and recommendations noted in the report are intended to guide the school’s inquiry, planning,
and the development of the Comprehensive Educational Plan (CEP) for school year 2012-13. The school
should also continue its efforts in the implementation of the following Regents Reform Agenda initiatives: P-
12 Common Core Learning Standards, Data Driven Instruction and the Annual Professional Performance
Reviews for teacher effectiveness.
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