NYSED/ ALBANY CiTY SCHOOL DISTRICT JOINT INTERVENTION TEAM REPORT AND RECOMMENDATIONS

BEDS Code: 01-01-00-01-0030
School Name: William S. Hackett Middle School
45 Delaware Avenue
School Address: Albany NY 12202
Principal: Michael Paolino
Persistently-Lowest Achieving/School Under Registration
Restructuring Phase/Category: Review (PLA/SURR)
Area(s) of Identification: English Language Arts and Mathematics
Dates of On-site Diagnostic Review: March 28-30, 2011

PART 1: INTRODUCTION

A. Community and School Background
William S. Hackett Middle School (HMS) serves 629 students in grades 6 through 8. The school enrollment
is 17 percent Hispanic students, 57 percent Black and 21 percent White students. Of these students, eight
percent are English language learners (ELLs), and 21 percent are students with disabilities.

The school administration consists of the Principal, one Assistant Principal (AP), and one full-time home
school coordinator, all of whom have been in place for 1.5 years. The teaching staff of 64 is all highly
qualified, and 15 percent have fewer than three years of experience. The teacher turnover rate of 17
percent is generally attributable to the recent closure of the Phillip Livingston Middle School and District
reduction in force efforts.

PART 2: ASSESSMENT OF THE SCHOOL’S EDUCATIONAL PROGRAM
A. Performance on Key Indicators of Student Achievement Trends and School Progress

Positive or | School Performance Indicators v
Negative
Indicator

(+/-)

NYSED Quantitative Performance Measures

- Negative trend data for one or more identified subject/areas and subgroups | v
for the past two consecutive years, as indicated by a decrease in the
percentage of students performing at or above Level 3 and/or a decrease in
the Performance Index.

- School is ten or more points away from meeting its Effective Annual | v/
Measurable Objective (EAMO) for one or more identified subgroups in
subject/area(s) of identification.

- Performance data for the school on NYSED Accountability overview Reports | v/
(AOR) for the past two consecutive years show an increase in the number of
subgroups that did not make Adequate Yearly Progress (AYP) in identified
area(s)




Positive or | School Performance Indicators v
Negative
Indicator

(+/-)

Performance data for the school on NYSED Accountability Overview Reports | v/
(AOR) for the past two consecutive years indicate an increase in the
achievement gap between identified subgroups and the All Students
subgroup in one or more identified subject/area(s).

For 2010-11, the school was identified as a_Persistently Lowest- Achieving v
school.

B. School Strengths

Some precursors for school improvement appear to be present. These include:
Due to improvements in order and school safety, the school is making gains in community trust
and support for the school.

The Principal is working on collaboratively redefining the HMS culture with school and community
stakeholders and shared leadership is developing.

C. Key Findings and Recommendations

Summary of the key issues (and causal factors) and other areas of concern, identified during the on-
site diagnostic review that are negatively impacting student achievement in identified areas, as well
as recommendations, as related to the seven JIT Indicator Categories:

Curriculum

Findings:

English Language Arts (ELA) curriculum lacks rigor and is inconsistent in identification of core
competencies important at each grade level. Evidence was present to demonstrate that the
curriculum has been narrowed to focus on test preparation.

Although efforts are being made to update curriculum based on student data, there is no
systemic approach to modifying curriculum, instruction and assessment based on data to meet
student needs in all subjects.

There are insufficient supplies and curricular materials to support differentiated instruction
across all student/subject populations, i.e., leveled reader libraries, mathematics
manipulatives, science textbooks, and school library collections to support instruction.

Vertical team meetings are held monthly for members of each core department, i.e., English,
mathematics, social studies and science; however these are held during the school day and
take teachers out of their classrooms.

Recommendations:

ELA curriculum should be further developed to include rigorous and coherent core
competencies with alignment and articulation of exit outcomes at each grade level.
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Particular focus should be provided to address the instructional needs of the school subgroups,
ELLs and students with disabilities. Alignment and delivery of standards based curriculum for
these students are essential.

Provisions should be made in the school budget to provide the supplies and materials to
implement the curriculum and differentiate instruction adequately for all students.

Although vertical teaming efforts are necessary and have been made in the absence of
department meetings, a schedule should be developed that does not pull teachers out of their
classrooms during instructional time.

Teaching and Learning

Findings:

Academic expectations for students are generally low. Whole group, direct instruction
predominated throughout the school, and students are generally disengaged. There was little
evidence of flexible grouping or differentiation to address the diverse learning needs of all
students. Little opportunity exists for students to work together or to share ideas.

Processes to develop and use higher order thinking skills were not evident in tasks assigned to
students i.e., worksheets, workbook pages or in the selection of questioning techniques or
projects. The acquisition of basic skills and test preparation is emphasized. Limited use of
literacy strategies is evident in the core content areas.

Some evidence of a basic integrated co-teaching model is present; however, a full continuum
of special education and services for ELLs is not available in grade 6.

Horizontal teams are accountable for regular collaboration; however, special education
teachers are not consistently included in horizontal teams or collaborative planning efforts and
therefore are underutilized to support the needs of students.

Grading practices do not demonstrate clear expectations for student academic performance
across content or grade levels. Data reveals inconsistency between State assessment scores
and local grades.

Recommendations:

The District should establish non-negotiable goals for improving instruction, with high
expectations related to classroom instruction for differentiation, flexible grouping, active
learning, co-teaching, etc. An action plan for achieving these goals should be outlined in the
Comprehensive Educational Plan (CEP) and regularly monitored for progress.

The overdependence on worksheets, workbook pages, whole class lessons and closed
questioning techniques should be replaced with meaningful reading and writing experiences
that promote application, analysis, and synthesis across curriculum areas.

A full continuum of services should be instituted in the school to meet the needs of special
education students and ELLs.
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The instructional coach and lead teacher for special education should collaborate with the
horizontal teams to develop job embedded professional development (PD) to improve the
capacity of all teachers to meet student needs.

Administrators should lead an effort to develop and implement a schoolwide grading policy.

School Leadership

Findings:

In the recent past, significant turnover in teachers and students has occurred for a variety of
reasons. This has deteriorated the sense of community at HMS, which has contributed to a
lack of shared vision and mission for student success and school improvement.

The relationship between school administrators and District administrators for special
education is inconsistent and unclear, resulting in confusion about leadership in such areas as
curriculum, instruction, and PD. The Principal and the AP devote the majority of their time to
school management, leaving little time for instructional supervision or program and policy
development.

The Building Leadership Team (BLT) has written the CEP and implementation has begun in the
school, but there is no progress monitoring protocol in place.

There is little evidence that administrators conduct classroom walkthroughs to provide
feedback to the teaching staff, resulting in a lack of formative feedback related to instructional
quality and weak teacher accountability for implementing the curriculum as well as strategies
gained in PD.

The master schedule creates isolation of various student groups (high honors, AIS). It also
inhibits students from accessing technology equipment to support instruction and
technological literacy development.

Recommendations:

The Principal should lead the school community in the development of a shared vision and
mission and promote shared leadership with the BLT. The Principal should expand the
foundation of relationships built to establish cohesiveness and community among all members
of the school.

The District should review the position responsibilities of school and District administrators in
relation to the leadership of the school’s curriculum, instruction, PD and other program areas.
The Principal should be provided with the authority to lead in these areas and should be held
accountable for these responsibilities.

The school administrators should review their use of time and restructure their work to
prioritize instructional leadership activities.

The BLT should continue implementation of the CEP and develop protocols for research based
data analysis and progress monitoring as well as mechanisms for reporting this progress to the
faculty.
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V.

School and curricular leaders should increase the frequency and rigor of
observations/walkthroughs and provide formative feedback to teachers related to the quality
of instruction and student engagement.

School leaders should revise the master schedule to ensure equal student access to school
services and facilities.

Infrastructure for Student Success

Findings:

Little evidence indicated that teachers use effective behavioral management strategies. This
results in high numbers of referrals to school administrators.

Teacher absenteeism contributes to high use of substitute teachers, lowered instructional
quality, inconsistency of content delivery, and problems in management of student behaviors.

The Full Service Room provides a comprehensive set of early interventions and strategies in
collaboration with school PPS staff. However, appropriate interventions for highest risk
students are not systematically provided by HMS.

The administration supports the school Parent Teachers Organization (PTO) and includes
parents on the BLT. However, some parents remain disconnected from the school community.

The Academic Intervention Services (AIS) program is disconnected from regular classroom
instruction. AIS strategies are primarily worksheet driven and not customized to meet student
needs.

Although students are involved in afterschool programs and connected with community
partners, they have limited opportunity to play an active role in the culture and community of
the school.

Parents expressed safety concerns about the length of time that students have to wait outside
before being allowed to enter the building at the start of the school day.

The library media center is adequate, but collections are out of date. Access to the technology
in the library is inconsistent as is the working condition of equipment to support instruction.

Classrooms are not equipped with instructional technology, resulting in students having
limited to no opportunity to develop technological literacy skills.

Recommendations:

A schoolwide system of student support services (primary, secondary, and intensive supports)
should be developed to connect current school efforts into a cohesive system of positive
behavior strategies and supports.

The system should include roles and responsibilities for all members of the school staff and
have structures for providing discipline and consequences progressively and consistently.
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A system of intensive supports should be added to the schoolwide program to extend the work
of the Full Service Room. Additional connections should be developed with community
agencies to ensure a full array of interventions for at- risk students.

The role of the Home School Coordinator should be reviewed to focus on parent and school
connections. A collaborative communication plan should be developed between the school
and community to engage parents and stakeholders in the implementation of school
improvement efforts.

The structure of the AIS program should be reviewed to increase rigor, data driven content
and student centered differentiation strategies.

Opportunities should be developed to empower students to participate and take on leadership
roles in the school i.e., student government, advisory team, peer court. In order to ascertain
feedback about specific improvement needs related to climate and culture of the HMS
community, a school climate and culture survey should be implemented. An action plan
should be developed to address the strengths and weaknesses identified in the survey results.

Recognizing the need for security and safety, the school leadership should review current
procedures to develop alternatives to students waiting outside for extended periods of time.

Access to current collections that support classroom instruction should be provided in the
library media center. Accessibility and maintenance of technology equipment should be
improved to meet the needs of all students.

Providing embedded and regular access to instructional technology in the classroom should be
prioritized in order for students to master technological literacy skills.

V. Collection, Analysis, and Utilization of Data

Findings:
The District regularly collects a variety of assessment data and makes this available to the
school. Through vertical team efforts and modification of the pacing maps, early data driven
processes are evident. However, the data are not being used to drive classroom instruction or
inform schoolwide improvement efforts. Faculty generally are implementing programs rather
than matching instructional strategies to student needs revealed by the data.
Benchmark assessments are being used in ELA and mathematics; however, few formative
assessments have been developed and implemented by classroom teachers.

Recommendations:

The Principal should convey a vision and formulate an action plan for implementing a data rich
environment for teaching, learning, and management throughout the school i.e., student
performance, suspension, chronic tardiness, chronic absenteeism. School administrators
should be trained to supervise, support and assess data driven instruction.

Data collection should include ongoing formative assessments. School and District leaders
should work with teachers to develop a rich array of formative assessments, including rubrics
for use in monitoring student progress and adjusting instruction.
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VI. Professional Development

Findings:

There is no evidence of a comprehensive PD plan to support school goals of continuous
improvement.

Activities generally take the form of episodic, initiative-driven training rather than
comprehensive efforts aligned with school goals to improve teacher capacity based on data
that reflect student needs. The intensity, duration, and frequency of PD have not been
consistent.

PD to meet the needs of all at-risk students is insufficient. Training of general and specialist
teachers on how to effectively use co-teachers in a classroom has been lacking.

Recommendations:

[ )

A comprehensive PD plan that includes administrators should be developed. On-going PD for
school administrators should be provided to address recommendations in the JIT report i.e.,
data analysis, instructional leadership, master scheduling, meeting the needs of students with
disabilities and lead the school level PD program. School leaders should then be held
accountable for carrying out these responsibilities and implementing the PD plan.

PD efforts in the school should be job-embedded. After presentations, teachers should have
opportunities to implement the practice in the classroom and to collaborate with one another
as they incorporate change into the classroom. School administrators should implement a
system of focused walkthroughs as a method for formatively assessing the degree to which the
written curriculum is taught and PD efforts are being implemented.

Extensive PD should be provided to teachers in order to meet the needs of all at risk students.
This should include effective use of co-teachers and content specialists.

VII. District Support

Findings:

The District action plan component of the school CEP has not been completed.
The District PD plan does not provide guidance to inform PD efforts at the school.
A high percentage of students are below grade level in reading ability when they enter HMS.

Coordination between school administration and District supervisors is variable and
inconsistent.

Recommendations:

The District office should complete the action plan component of the CEP.

The District PD committee should develop guidance to assist school administrators in
identifying and fashioning PD programming based on student achievement data.
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District leadership should adopt an increased focus on literacy at the elementary level and
alignment with the middle schools.

A thorough analysis of all District level administrator job descriptions should be conducted to
realign roles and responsibilities in order to support student achievement and prioritize school
improvement at the school level. Additional administrator time should be provided at HMS to
permit the Principal to focus on school improvement action planning and implementation.

The District should provide support in implementing the recommendations of the Joint
Intervention Team (JIT).

PART 3: OVERALL FINDING AND RECOMMENDATION

A. Overall Finding

Reference

Review Team Finding

()

The school has not made sufficient progress in identified areas, and is unlikely to make AYP
under the current structure and organization.

B. Overall Recommendation

Reference

Review Team Recommendation

()

Develop and implement a new plan that could include significant changes in staff, organizational
structure, leadership and/or configuration, to address issues that continue to negatively impact
student academic performance in identified areas.

C. In the space below, include specific information to support the District in determining how the above
recommendation should be accomplished.

Provide additional administrative leadership to this school in order to permit the Principal time to
focus substantially on school improvement efforts.

Provide ongoing training and support to the BLT to fulfill its role in shared leadership in guiding school
improvement. This team should be structured to lead the school’s capacity to analyze student
performance data to make decisions and differentiate instruction for all students, particularly students
with disabilities, ELLs and those requiring AlS.

Restructure the school day to include time for school reform strategies and communication building
among students, faculty, and other school staff, including special education and AIS providers.

Conduct periodic reviews to ensure that the curriculum is being implemented with fidelity, is having
the intended impact on student achievement, and is modified when ineffective based on student
performance data.

Provide additional intensive supports and PD to teachers and administrators to implement effective
strategies to support at-risk populations.

Provide ongoing mechanisms to develop a professional learning community among the staff as well as
opportunities for family and community engagement. District communication efforts should publicize
positive improvements at the school.
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